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 ǸȞȎȠȘȎȭ ȖȟȠȞȖȭ ȜȏȓȟȝȓȥȓțȖȭ ȘȎȥȓȟȠȐȎ Ȑ ǳǽǰǼ
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 ǵȎȘșȬȥȓțȖȓ: ȑȜȠȜȐȩ Ș ȖȕȚȓțȓțȖȭȚ?

 ǰȜȝȞȜȟȩ Ȗ ȜȠȐȓȠȩ

 ǰ ȘȎȘȜȚ ȚȖȞȓ Țȩ ȔȖȐȓȚ (ȏȡȒȓȚ ȔȖȠȪ)? 
 ǸȎȘȖȓ ȞȓȕȡșȪȠȎȠȩ ȜȏȡȥȓțȖȭ Ȗ ȘȜȚȝȓȠȓțȤȖȖ ȏȡȒȡȠ ȐȜȟȠȞȓȏȜȐȎțȩ Ȑ 

ȏȡȒȡȧȓȚ?
 ǿȠȡȒȓțȠȜȤȓțȠȞȖȞȜȐȎțțȩȗ ȝȜȒȣȜȒ (ǿȄǽ)

 ǻȓȜȏȣȜȒȖȚȜȟȠȪ Ȑ ȝȞȜȐȓȒȓțȖȖ țȜȐȜȑȜ țȎȡȥțȜȑȜ ȖȟȟșȓȒȜȐȎțȖȭ Ȗ 
ȜȏȧȓȟȠȐȓțțȜȗ ȞȎȏȜȠȩ

 ǻȎ ȝȡȠȖ Ș țȜȐȜȚȡ ȐȖȒȓțȖȬ Ȗ ȚȖȟȟȖȖ ȐȩȟȦȓȑȜ ȜȏȞȎȕȜȐȎțȖȭ (ȐȡȕȜȐ)
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ȘȎȥȓȟȠȐȎ
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ȜȏȞȎȕȜȐȎțȖȖ (Ȑȡȕȓ): ȑȜȠȜȐȩ șȖ Țȩ?

 ǰȜȝȞȜȟȩ Ȗ ȜȠȐȓȠȩ
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Death toll due to hungerGrowth of world population in billions



ǸȎȘ ȚȖȞ ȐȩȑșȭȒȖȠ ȟȓȗȥȎȟ?

 ǱșȜȏȎșȖȕȎȤȖȭ vs țȎȤȖȜțȎșȪțȩȗ ȝȞȜȠȓȘȤȖȜțȖȕȚ
 ȄȖȢȞȜȐȖȕȎȤȖȭ Ȗ ȎȐȠȜȚȎȠȖȕȎȤȖȭ(ȘȜȚȝȪȬȠȓȞȩ Ȗ ȞȜȏȜȠȩ)

 ǰȕȞȜȟșȓțȖȓ
 ǶȕȚȓțȓțȖȓ ȘșȖȚȎȠȎ & ȑȜșȜȒ
 ȂȖțȎțȟȜȐȩȗ (ȏȎțȘȜȐȟȘȖȗ) ȘȞȖȕȖȟ (bis) vs ȝȞȜȠȓȘȤȖȜțȖȕȚ
 ǱșȜȏȎșȪțȎȭ ȫȘȜțȜȚȖȥȓȟȘȎȭ Ȗ ȝȜșȖȠȖȥȓȟȘȎȭ ȘȜțȘȡȞȓțȤȖȭ Ȗ 

(ȐȜȓțțȎȭ) țȎȝȞȭȔȓțțȜȟȠȪ
 ǺȖȑȞȎȤȖȭ
 ǶțȒȖȐȖȒȡȎșȪțȜȟȠȪ Ȗ ȟȓȚȪȖ ȟ ȜȒțȖȚ ȞȜȒȖȠȓșȓȚ
 ǼȏȧȓȟȠȐȜ ȕțȎțȖȗ: țȜȐȩȓ ȐȩȟȜȘȜȘȐȎșȖȢȖȤȖȞȜȐȎțțȩȓ 
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ȜȏȡȥȓțȖȭ = «ǲǼǿȀǶǴǳǻǶǳ Ȑ ǼǯȁȅǳǻǶǶ»



Ɍɟɧɞɟɧɰɢɢ ɡɚɧɹɬɨɫɬɢ ɜ ɨɬɧɨɲɟɧɢɢ ɭɪɨɜɧɟɣ 
ɤɨɦɩɟɬɟɧɰɢɣ (OECD)
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OECD Assessment of HE LOs (AHELO) 2010-13

feasibility study

17 countries x 10 HEIs = 20,000 students

www.oecd.org/edu/educationtoday

Deeper (methodological) questions:

 Who or what is really being assessed – the students or their HEIs?

 Is the purpose to measure the level of competency achieved or to

measure the value added from attending a specific HEIs?

 What can an international assessment provide that national or 

institutional level instruments cannot – and vice versa?

 Is the main purpose of an assessment instrument for measuring LOs

to underpin accountability, provide data for improvement or 

enhance transparency – or all of these?

 What are the desired LOs of HE – and what can/should be

measured?

 How might international measures of LOs be mis-used?

http://www.oecd.org/edu/educationtoday


ǲȞȡȑȖȓ ȕțȎțȖȭ Ȗ țȎȐȩȘȖ țȓȒȜȟȠȎȠȜȥțȩ!

3

5
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ȀȓȣțȜșȜȑȖȖ - țȓ ȓȒȖțȟȠȐȓțțȩȗ ȒȐȖȑȎȠȓșȪ ȖțțȜȐȎȤȖȗ

http://www.iftf.org/fileadmin/user_upload/images/whatwedo/IFTF_FutureWorkSkillsSummary.gif
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http://www.iftf.org/fileadmin/user_upload/images/whatwedo/IFTF_FutureWorkSkillsSummary.gif
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ǸȜȚȝȓȠȓțȤȖȖ, ȘȜȠȜȞȩȓ ȜȝȞȓȒȓșȭȬȠ ȞȎȕțȖȤȡ ȚȓȔȒȡ 
ȝȞȜȢȓȟȟȖȜțȎșȎȚȖ, ȜȏșȎȒȎȬȧȖȚȖ ȖțțȜȐȎȤȖȜțțȩȚȖ 

ȕțȎțȖȭȚȖ Ȗ ȜȟȠȎșȪțȩȚȖ

1,56

1,76

1,76

1,81

1,94

1,95

1,97

1,98

1,99

2,00

2,02

2,05

2,11

2,15

2,18

2,24

2,34

2,44

2,97

1,00 2,00 4,00

assert your authority

negociate

knowledge of other fields

perform under pressure

write reports or documents

work productively with others

mobilize capacities of others

use time efficiently

make your meaning clear

use computers and internet

write and speak a foreign language

coordinate activities

master of your own field

analytical thinking

present ideas in audience

alertness to opportunities

willingness to question ideas

acquire new knowledge

come with news ideas/solutions

OECD
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ǻȜȐȩȓ țȓȜȏȣȜȒȖȚȩȓ ȘȜȚȝȓȠȓțȤȖȖ

 ǼȏȧȓțȖȓ, ȞȓȦȓțȖȓ ȝȞȜȏșȓȚ, ȘȞȓȎȠȖȐțȜȟȠȪ, ȘȜȚȎțȒțȎȭ ȞȎȏȜȠȎ
 ǶȟȟșȓȒȜȐȎȠȓșȪȟȘȖȓ țȎȐȩȘȖ, ȘȎȘ ȎȘȎȒȓȚȖȥȓȟȘȖȓ, ȠȎȘ Ȗ ȝȞȖȘșȎȒțȩȓ  Ȗ 

ȟȜȥȓȠȎțȖȓ țȓȟȘȜșȪȘȖȣ țȎȐȩȘȜȐ
 ǺȓȔȒȖȟȤȖȝșȖțȎȞțȩȓ, țȜ ȟ ȡȑșȡȏșȓțțȩȚ ȝȜȒȣȜȒȜȚ  Ȑ ȜȝȞȓȒȓșȓțțȜȗ 

ȒȖȟȤȖȝșȖțȓ
 ǺȓȠȎ-ȝȜȕțȎțȖȓ
 ǱȜȠȜȐțȜȟȠȪ Ș ȖȕȚȓțȓțȖȭȚ, ȞȖȟȘȡ, ȝȞȓȒȝȞȖțȖȚȎȠȓșȪȟȠȐȡ
 «ǱșȜȏȎșȪțȩȓ ȘȜȚȝȓȠȓțȤȖȖ» (țȎȝȞȖȚȓȞ, ȘȜȚȝȪȬȠȓȞțȩȓ țȎȐȩȘȖ)
 ǿȠȞȎȠȓȑȖȥȓȟȘȜȓ Ȗ ȐȒȜȣțȜȐșȭȬȧȓȓ șȖȒȓȞȟȠȐȜ

 ǸǮǸ ǰȉ ǿǰȍǵǮǻȉ ǿ ǺǶǾǼǺ
 = ǼȀǻǼȆǳǻǶǳ! ȃǮǾǮǸȀǳǾ! ǹǶȅǻǼǿȀȊ! 

(ȟȚ. ȁȝȞȎȐșȓțȖȓ ȝȓȞȟȜțȎșȜȚ Ȑ ȖțȒȡȟȠȞȖȖ Ȗ ȏȖȕțȓȟȓ)

ǼǽǾǳǲǳǹǳǻǻǼ ǻǮ ǸǼǺǮǻǲǻǼǺ ȁǾǼǰǻǳ
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ȀǼǽ 10 țȎȐȩȘȜȐ
ǰ 2015

____________________

1. ǸȜȚȝșȓȘȟțȜȓ ȞȓȦȓțȖȓ 
ȝȞȜȏșȓȚ

2. ǸȜȜȞȒȖțȎȤȖȭ ȟ ȒȞȡȑȖȚȖ
3. ȁȝȞȎȐșȓțȖȓ ȝȓȞȟȜțȎșȜȚ
4. ǸȞȖȠȖȥȓȟȘȜȓ ȚȩȦșȓțȖȓ
5. ǽȓȞȓȑȜȐȜȞȩ
6. ǸȜțȠȞȜșȪ ȘȎȥȓȟȠȐȎ
7. ǼȞȖȓțȠȎȤȖȭ țȎ ȟȓȞȐȖȟ
8. ǿȡȔȒȓțȖȭ Ȗ ȝȞȖțȭȠȖȓ 

ȞȓȦȓțȖȗ
9. ǮȘȠȖȐțȜȓ ȟșȡȦȎțȖȓ
10. ǸȞȓȎȠȖȐțȜȟȠȪ

ǰ 2020

____________________

1. ǸȜȚȝșȓȘȟțȜȓ ȞȓȦȓțȖȓ 
ȝȞȜȏșȓȚ

2. ǸȞȖȠȖȥȓȟȘȜȓ ȚȩȦșȓțȖȓ
3. ǸȞȓȎȠȖȐțȜȟȠȪ
4. ȁȝȞȎȐșȓțȖȓ ȝȓȞȟȜțȎșȜȚ
5. ǸȜȜȞȒȖțȎȤȖȭ ȟ ȒȞȡȑȖȚȖ
6. ȋȚȜȤȖȜțȎșȪțȎȭ 

ȟȚȩȦșȓțȜȟȠȪ
7. ǿȡȔȒȓțȖȭ Ȗ ȝȞȖțȭȠȖȓ 

ȞȓȦȓțȖȗ
8. ǼȞȖȓțȠȎȤȖȭ țȎ ȟȓȞȐȖȟ
9. ǽȓȞȓȑȜȐȜȞȩ
10. ǸȜȑțȖȠȖȐțȎȭ ȑȖȏȘȜȟȠȪ

ǶȟȠȜȥțȖȘ:

ǯȡȒȡȧȓȓ 
ȞȎȏȜȠ 
ǼȠȥȓȠ
(2017)



ǰ 2015

____________________

1. ǸȜȚȝșȓȘȟțȜȓ ȞȓȦȓțȖȓ 
ȝȞȜȏșȓȚ

2. ǸȜȜȞȒȖțȎȤȖȭ ȟ ȒȞȡȑȖȚȖ
3. ȁȝȞȎȐșȓțȖȓ ȝȓȞȟȜțȎșȜȚ
4. ǸȞȖȠȖȥȓȟȘȜȓ ȚȩȦșȓțȖȓ
5. ǽȓȞȓȑȜȐȜȞȩ
6. ǸȜțȠȞȜșȪ ȘȎȥȓȟȠȐȎ
7. ǼȞȖȓțȠȎȤȖȭ țȎ ȟȓȞȐȖȟ
8. ǿȡȔȒȓțȖȭ Ȗ ȝȞȖțȭȠȖȓ 

ȞȓȦȓțȖȗ
9. ǮȘȠȖȐțȜȓ ȟșȡȦȎțȖȓ
10. ǸȞȓȎȠȖȐțȜȟȠȪ

ǰ 2020

____________________

1. ǸȜȚȝșȓȘȟțȜȓ ȞȓȦȓțȖȓ 
ȝȞȜȏșȓȚ

2. ǸȞȖȠȖȥȓȟȘȜȓ ȚȩȦșȓțȖȓ
3. ǸȞȓȎȠȖȐțȜȟȠȪ
4. ȁȝȞȎȐșȓțȖȓ ȝȓȞȟȜțȎșȜȚ
5. ǸȜȜȞȒȖțȎȤȖȭ ȟ ȒȞȡȑȖȚȖ
6. ȋȚȜȤȖȜțȎșȪțȎȭ 

ȟȚȩȦșȓțȜȟȠȪ
7. ǿȡȔȒȓțȖȭ Ȗ ȝȞȖțȭȠȖȓ 

ȞȓȦȓțȖȗ
8. ǼȞȖȓțȠȎȤȖȭ țȎ ȟȓȞȐȖȟ
9. ǽȓȞȓȑȜȐȜȞȩ
10. ǸȜȑțȖȠȖȐțȎȭ ȑȖȏȘȜȟȠȪ
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Top 10 skills

ǶȟȠȜȥțȖȘ:

ǯȡȒȡȧȓȓ 
ȞȎȏȜȠ 
ǼȠȥȓȠ
(2017)



ǰ 2015

____________________

1. ǸȜȚȝșȓȘȟțȜȓ ȞȓȦȓțȖȓ 
ȝȞȜȏșȓȚ

2. ǸȜȜȞȒȖțȎȤȖȭ ȟ ȒȞȡȑȖȚȖ
3. ȁȝȞȎȐșȓțȖȓ ȝȓȞȟȜțȎșȜȚ
4. ǸȞȖȠȖȥȓȟȘȜȓ ȚȩȦșȓțȖȓ
5. ǽȓȞȓȑȜȐȜȞȩ
6. ǸȜțȠȞȜșȪ ȘȎȥȓȟȠȐȎ
7. ǼȞȖȓțȠȎȤȖȭ țȎ ȟȓȞȐȖȟ
8. ǿȡȔȒȓțȖȭ Ȗ ȝȞȖțȭȠȖȓ 

ȞȓȦȓțȖȗ
9. ǮȘȠȖȐțȜȓ ȟșȡȦȎțȖȓ
10. ǸȞȓȎȠȖȐțȜȟȠȪ

ǰ 2020

____________________

1. ǸȜȚȝșȓȘȟțȜȓ ȞȓȦȓțȖȓ 
ȝȞȜȏșȓȚ

2. ǸȞȖȠȖȥȓȟȘȜȓ ȚȩȦșȓțȖȓ
3. ǸȞȓȎȠȖȐțȜȟȠȪ
4. ȁȝȞȎȐșȓțȖȓ ȝȓȞȟȜțȎșȜȚ
5. ǸȜȜȞȒȖțȎȤȖȭ ȟ ȒȞȡȑȖȚȖ
6. ȋȚȜȤȖȜțȎșȪțȎȭ 

ȟȚȩȦșȓțȜȟȠȪ
7. ǿȡȔȒȓțȖȭ Ȗ ȝȞȖțȭȠȖȓ 

ȞȓȦȓțȖȗ
8. ǼȞȖȓțȠȎȤȖȭ țȎ ȟȓȞȐȖȟ
9. ǽȓȞȓȑȜȐȜȞȩ
10. ǸȜȑțȖȠȖȐțȎȭ ȑȖȏȘȜȟȠȪ

ǯȡȒȡȧȓȓ ȜȏȓȟȝȓȥȓțȖȭ ȘȎȥȓȟȠȐȎ Ȑ ȐȩȟȦȓȚ ȜȏȞȎȕȜȐȎțȖȖ II ȅȠȜ: ǾǼ ȖșȖ ȘȜȚȝȓȠȓțȤȖȖ

42

Top 10 skills

ǶȟȠȜȥțȖȘ:

ǯȡȒȡȧȓȓ 
ȞȎȏȜȠ 
ǼȠȥȓȠ
(2017)



Source:

Future of 

Jobs 

Report 

(2017)
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Top 10 skills
In 2015

____________________
1. Complex Problem Solving

2. Coordinating with Others

3. People Management

4. Critical Thinking

5. Negotiation

6. Quality Control

7. Service Orientation

8. Judgment & Decision

Making

9. Active Listening

10. Creativity

In 2020

____________________
1. Complex Problem Solving

2. Critical Thinking

3. Creativity

4. People Management

5. Coordinating with Others

6. Emotional Intelligence

7. Judgment & Decision

Making

8. Service Orientation

9. Negotiation

10. Cognitive Flexibility

“ǰ ȚȖȞȓ țȎȒȓșȓțțȩȚ ȖȟȘȡȟȟȠȐȓțțȩȚ 
ȖțȠȓșșȓȘȠȜȚ Ȗ ȚȎȦȖțțȩȚ ȜȏȡȥȓțȖȓȚ, 

ȥȓșȜȐȓȥȓȟȘȖȓ ȤȓțțȜȟȠȖ, ȠȎȘȖȓ ȘȎȘ 
ȕȒȞȎȐȩȗ ȟȚȩȟș Ȗ ȟȜȝȓȞȓȔȖȐȎțȖȓ, ȏȡȒȡȠ 

ȒȓȢȖȤȖȠȜȚ.”
Satya Nadella, CEO Microsoft, Davos 2017

“ǿȠȡȒȓțȠȩ ǮȚȓȞȖȘȎțȟȘȜȑȜ ȘȜșșȓȒȔȎ 
ȝȞȜȒȓȚȜțȟȠȞȖȞȜȐȎșȖ ȟțȖȔȓțȖȓ 

ȟȜȝȓȞȓȔȖȐȎțȖȭ țȎ 48% Ȗ ȐȜȕȚȜȔțȜȟȠȪ 
ȐȖȒȓȠȪ ȝȓȞȟȝȓȘȠȖȐȩ ȒȞȡȑȖȣ șȬȒȓȗ țȎ 

34%.”
Sara Konrath (2017), ȁțȖȐȓȞȟȖȠȓȠ ǺȖȥȖȑȎț
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Top 10 skills
In 2015

____________________
1. Complex Problem Solving

2. Coordinating with Others

3. People Management

4. Critical Thinking

5. Negotiation

6. Quality Control

7. Service Orientation

8. Judgment & Decision

Making

9. Active Listening

10. Creativity

In 2020

____________________
1. Complex Problem Solving

2. Critical Thinking

3. Creativity

4. People Management

5. Coordinating with Others

6. Emotional Intelligence

7. Judgment & Decision

Making

8. Service Orientation

9. Negotiation

10. Cognitive Flexibility

“ǰ ȚȖȞȓ țȎȒȓșȓțțȜȚ ȖȟȘȡȟȟȠȐȓțțȩȚ 
ȖțȠȓșșȓȘȠȜȚ Ȗ ȚȎȦȖțțȩȚ ȜȏȡȥȓțȖȓȚ, 

ȥȓșȜȐȓȥȓȟȘȖȓ ȤȓțțȜȟȠȖ, ȠȎȘȖȓ ȘȎȘ ȕȒȞȎȐȩȗ 
ȟȚȩȟș Ȗ ȟȜȝȓȞȓȔȖȐȎțȖȓ, ȏȡȒȡȠ ȒȓȢȖȤȖȠȜȚ.”

Satya Nadella, CEO Microsoft, Davos 2017

“ǿȠȡȒȓțȠȩ ǮȚȓȞȖȘȎțȟȘȜȑȜ ȘȜșșȓȒȔȎ 
ȝȞȜȒȓȚȜțȟȠȞȖȞȜȐȎșȖ ȟțȖȔȓțȖȓ 

ȟȜȝȓȞȓȔȖȐȎțȖȭ țȎ 48% Ȗ ȐȜȕȚȜȔțȜȟȠȪ ȐȖȒȓȠȪ 
ȝȓȞȟȝȓȘȠȖȐȩ ȒȞȡȑȖȣ șȬȒȓȗ țȎ 34%.”

Sara Konrath (2017), ȁțȖȐȓȞȟȖȠȓȠ ǺȖȥȖȑȎț

7. ǱȜȟȡȒȎȞȟȠȐȎȚ-ȡȥȎȟȠțȖȘȎȚ ȟșȓȒȡȓȠ ȟ 
ȒȜșȔțȩȚ ȡȐȎȔȓțȖȓȚ ȝȞȖȒȓȞȔȖȐȎȠȪȟȭ 
ȝȞȖțȤȖȝȎ ȎȘȎȒȓȚȖȥȓȟȘȜȗ ȟȐȜȏȜȒȩ, 
ȐȘșȬȥȖȠȪ ȜȏȞȎȕȜȐȎțȖȓ Ȓșȭ 
ȒȓȚȜȘȞȎȠȖȥȓȟȘȜȗ ȑȞȎȔȒȎțȟȠȐȓțțȜȟȠȖ 
Ȗ ȜȏȞȎȕȜȐȎțȖȭ Ȑ ȜȏșȎȟȠȖ ȝȞȎȐ ȥȓșȜȐȓȘȎ 
Ȑ ȐȡȕȎȣ, Ȑ ȥȎȟȠțȜȟȠȖ Ȓșȭ ȏȡȒȡȧȖȣ 
ȟȝȓȤȖȎșȖȟȠȜȐ Ȑ ȜȏșȎȟȠȖ ȜȏȞȎȕȜȐȎțȖȭ.

12. ǶȟȟșȓȒȜȐȎțȖȓ
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Top 10 skills
In 2015

____________________
1. Complex Problem Solving

2. Coordinating with Others

3. People Management

4. Critical Thinking

5. Negotiation

6. Quality Control

7. Service Orientation

8. Judgment & Decision

Making

9. Active Listening

10. Creativity

In 2020

____________________
1. Complex Problem Solving

2. Critical Thinking

3. Creativity

4. People Management

5. Coordinating with Others

6. Emotional Intelligence

7. Judgment & Decision

Making

8. Service Orientation

9. Negotiation

10. Cognitive Flexibility

“In a world with a surfeit of AI and

machine learning, human values such

as common sense and empathy will be

scarce.”
Satya Nadella, CEO Microsoft, Davos 2017

“American College students showed a 

48% decrease in emphatic concern 

and a 34% drop in their ability to see

other people’s perspectives.”
Sara Konrath (2017), Michigan University

7. Higher education

Member states should promote, with due

respect for the principle of academic

freedom, the inclusion of education for

democratic citizenship and human rights

education in HEIs, in particular for future

education professionals.

12. Research
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Top 10 skills
In 2015

____________________
1. Complex Problem Solving

2. Coordinating with Others

3. People Management

4. Critical Thinking

5. Negotiation

6. Quality Control

7. Service Orientation

8. Judgment & Decision

Making

9. Active Listening

10. Creativity

In 2020

____________________
1. Complex Problem Solving

2. Critical Thinking

3. Creativity

4. People Management

5. Coordinating with Others

6. Emotional Intelligence

7. Judgment & Decision

Making

8. Service Orientation

9. Negotiation

10. Cognitive Flexibility

“In a world with a surfeit of AI and

machine learning, human values such

as common sense and empathy will be

scarce.”
Satya Nadella, CEO Microsoft, Davos 2017

“American College students showed a 

48% decrease in emphatic concern 

and a 34% drop in their ability to see

other people’s perspectives.”
Sara Konrath (2017), Michigan University

7. Higher education

Member states should promote, with due

respect for the principle of academic

freedom, the inclusion of education for

democratic citizenship and human rights

education in HEIs, in particular for future

education professionals.

12. Research

ǽȜțȖȚȎȠȪ ȟȓȏȭ Ȗ  
ȜȘȞȡȔȎȬȧȖȣ

 ǰȟȠȞȓȥȎȠȪ ȝȞȎȐȖșȪțȩȣ 
șȬȒȓȗ

ǿȥȖȠȩȐȎȠȪ șȬȒȓȗ(ȟșȡȦȎȭ 
ȑșȎȕȎȚȖ Ȗ ȡȦȎȚȖ!)

ǻȎȣȜȒȖȠȪ ȟȐȭȕȪ ȟ 
șȬȒȪȚȖ(online & off-line)

 ǰșȖȭȠȪ țȎ șȬȒȓȗ

ǺȓțȭȠȪ ȚțȓțȖȭ șȬȒȓȗ

ǼȏȡȥȎȠȪ șȬȒȓȗ(țȎ 
ȟȐȜȓȚ ȝȞȖȚȓȞȓ, 
ȝȞȖ ȫȠȜȚ ȜȏȡȥȎȭ 
ȟȓȏȭ)

 ǰȓȟȠȖ șȬȒȓȗ ȕȎ 
ȟȜȏȜȗ(ȜȘȎȕȩȐȎȭ 
ȡȟșȡȑȖ)

 ǾȎȕȞȓȦȎȠȪ 
ȘȜțȢșȖȘȠȩ ȟ șȬȒȪȚȖ

 ǰȒȜȣțȜȐșȭȠȪ șȬȒȓȗ

ǲȓșȎȠȪ șȬȒȓȗ 
ȟȥȎȟȠșȖȐȩȚȖ



ǯȡȒȡȧȓȓ ȜȏȓȟȝȓȥȓțȖȭ ȘȎȥȓȟȠȐȎ Ȑ ȐȩȟȦȓȚ ȜȏȞȎȕȜȐȎțȖȖ II ǿȄǼ



(SCL)

in relation to

Learning Outcomes (LO) 

&

Quality Assurance (QA)

ǹȬȟȪȓț ǯȜșșȎȓȞȠ

International QA expert

BFUG

7 March 2016

Amsterdam

ǯȡȒȡȧȓȓ QA

ȅȎȟȠȪ 2

ǿȠȡȒȓțȠȜȤȓțȠȞȖȞȜȐȎțțȜȓ 
ȜȏȡȥȓțȖȓ (ǿȄǼ)

ǹȬȟȪȓț ǯȜșșȎȓȞȠ
ǻȓȕȎȐȖȟȖȚȩȗ ȚȓȔȒȡțȎȞȜȒțȩȗ QA ȫȘȟȝȓȞȠ

ǽȞȖȑșȎȦȓțțȩȗ ȝȞȜȢȓȟȟȜȞ| ȥșȓț ȝȞȎȐșȓțȖȭ QAAs

IQAA ǿȓȚȖțȎȞ Ȝ QA

6 ǮȝȞȓșȭ 2018

ǮȟȠȎțȎ | ǸȎȕȎȣȟȠȎț
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ǶțțȜȐȎȤȖȜțțȩȓ ȝȞȜȤȓȟȟȩ 
ȝȞȓȝȜȒȎȐȎțȖȭ Ȗ ȜȏȡȥȓțȖȭ

OECD

ǯȡȒȡȧȓȓ ȜȏȓȟȝȓȥȓțȖȭ ȘȎȥȓȟȠȐȎ Ȑ ȐȩȟȦȓȚ ȜȏȞȎȕȜȐȎțȖȖ II ǿȄǼ



ESG ǿȠȎțȒȎȞȠ I.3 :

ǿȠȡȒȓțȠȜȤȓțȠȞȖȞȜȐȎțțȜȓ ȜȏȡȥȓțȖȓ, 

ǽȞȓȝȜȒȎȐȎțȖȓ Ȗ ǼȤȓțȖȐȎțȖȓ

“ǰȁǵȩ ȒȜșȔțȩ ȡȏȓȒȖȠȪȟȭ, Ȑ ȠȜȚ, ȥȠȜ ȝȞȜȑȞȎȚȚȩ 
ȝȞȓȝȜȒțȓȟȓțȩ ȠȎȘȖȚ ȜȏȞȎȕȜȚ, ȥȠȜȏȩ 
ȝȜȏȡȔȒȎȠȪ ȡȥȎȧȖȣȟȭ ȖȑȞȎȠȪ ȎȘȠȖȐțȡȬ ȞȜșȪ Ȑ 
ȟȜȕȒȎțȖȖ ȡȥȓȏțȜȑȜ ȝȞȜȤȓȟȟȎ Ȗ ȥȠȜ 
ȜȤȓțȖȐȎțȖȓ ȡȥȎȧȖȣȟȭ ȜȠȞȎȔȎȓȠ ȫȠȜȠ ȝȜȒȣȜȒ”

ȟȜȑșȎȟȜȐȎțȜ & 

ȝȞȓȒșȜȔȓțȜ E4+ (ȐȘș. 

EUA, EURASHE & EI)

+ Ȑ ȘȜțȤȓ ȘȜțȤȜȐ 
ȐȟȓȚȖ ȚȖțȖȟȠȞȎȚȖ

ǯȡȒȡȧȓȓ ȜȏȓȟȝȓȥȓțȖȭ ȘȎȥȓȟȠȐȎ Ȑ ȐȩȟȦȓȚ ȜȏȞȎȕȜȐȎțȖȖ II ǿȄǼ



ǺȓȠȜȒȖȥȓȟȘȖȓ ȞȓȘȜȚȓțȒȎȤȖȖ 1.3 :

«ǿȠȡȒȓțȠȜȤȓțȠȞȖȞȜȐȎțțȜȓ ȜȏȡȥȓțȖȓ Ȗ ȝȞȓȝȜȒȎȐȎțȖȓ 
ȖȑȞȎȓȠ ȐȎȔțȡȬ ȞȜșȪ Ȑ ȟȠȖȚȡșȖȞȜȐȎțȖȖ ȚȜȠȖȐȎȤȖȖ, 
ȟȎȚȜȞȓȢșȓȘȟȖȖ Ȗ ȡȥȎȟȠȖȖ ȟȠȡȒȓțȠȜȐ Ȑ ȡȥȓȏțȜȚ 
ȝȞȜȤȓȟȟȓ. (…)

ǾȓȎșȖȕȎȤȖȭ ȟȠȡȒȓțȠȜȤȓțȠȞȖȞȜȐȎțțȜȑȜ ȜȏȡȥȓțȖȭ Ȗ 
ȝȞȓȝȜȒȎȐȎțȖȭ ȡȥȖȠȩȐȎȓȠ

- ȝȞȜȭȐșȓțȖȓ ȡȐȎȔȓțȖȭ Ȗ ȐțȖȚȎțȖȭ Ș ȞȎȕșȖȥțȩȚ 
ȑȞȡȝȝȎȚ ȟȠȡȒȓțȠȜȐ Ȗ Ȗȣ  ȝȜȠȞȓȏțȜȟȠȭȚ, ȥȠȜ ȝȜȕȐȜșȭȓȠ 
ȜȏȓȟȝȓȥȖȠȪ ȏȜșȓȓ ȑȖȏȘȖȓ ȐȜȕȚȜȔțȜȟȠȖ

- ȞȎȟȟȚȜȠȞȓțȖȓ Ȗ ȖȟȝȜșȪȕȜȐȎțȖȓ ȞȎȕșȖȥțȩȣ ȢȜȞȚ 
ȝȞȜȐȓȒȓțȖȭ ȜȏȡȥȓțȖȭ (ȠȎȚ,  ȑȒȓ ȫȠȜ ȐȜȕȚȜȔțȜ); 

- ȑȖȏȘȜȓ ȖȟȝȜșȪȕȜȐȎțȖȓ ȞȎȕțȜȜȏȞȎȕțȩȣ 
ȝȓȒȎȑȜȑȖȥȓȟȘȖȣ ȚȓȠȜȒȜȐ;

- ȝȜȜȧȞȓțȖȓ ȥȡȐȟȠȐȎ ȎȐȠȜțȜȚȖȖ ȡ ȜȏȡȥȎȬȧȓȑȜȟȭ ȝȞȖ 
ȜȒțȜȐȞȓȚȓțțȜȚ  țȎȒșȓȔȎȧȓȚ ȞȡȘȜȐȜȒȟȠȐȓ Ȗ 
ȝȜȒȒȓȞȔȘȓ ȟȜ ȟȠȜȞȜțȩ ȝȞȓȝȜȒȎȐȎȠȓșȭ; (…)»

ǯȡȒȡȧȓȓ ȜȏȓȟȝȓȥȓțȖȭ ȘȎȥȓȟȠȐȎ Ȑ ȐȩȟȦȓȚ ȜȏȞȎȕȜȐȎțȖȖ II ǿȄǼ



СЦО А̦ал̛̚ ̛̭̭ледова̛̦я 2011                                               СЦО Тео̛̬я & П̬акт̛ка2011     

СЦО И̦̭т̬у̥е̦ты 2014

ǯȡȒȡȧȓȓ ȜȏȓȟȝȓȥȓțȖȭ ȘȎȥȓȟȠȐȎ Ȑ ȐȩȟȦȓȚ ȜȏȞȎȕȜȐȎțȖȖ II ǿȄǼ



“ǿȠȡȒȓțȠȜȤȓțȠȞȖȞȜȐȎțțȜȓ ȜȏȡȥȓțȖȓ 
ȝȞȓȒȟȠȎȐșȭȓȠ ȟȜȏȜȗ ȘȎȘ ȜȏȞȎȕ ȚȩȦșȓțȖȭ, 
ȠȎȘ Ȗ ȘȡșȪȠȡȞȡ Ȑ ȞȎȚȘȎȣ ȒȎțțȜȑȜ ȐȡȕȎ, Ȗ
(...) ȣȎȞȎȘȠȓȞȖȕȡȬȠȟȭ ȖțțȜȐȎȤȖȜțțȩȚȖ 
ȚȓȠȜȒȎȚȖ ȜȏȡȥȓțȖȭ, ȤȓșȪȬ ȘȜȠȜȞȩȣ ȭȐșȭȓȠȟȭ 
ȟȜȒȓȗȟȠȐȖȓ ȜȏȡȥȓțȖȬ Ȑ ȜȏȧȓțȖȖ ȟ 
ȝȞȓȝȜȒȎȐȎȠȓșȭȚȖ Ȗ ȒȞȡȑȖȚȖ ȟȠȡȒȓțȠȎȚȖ, Ȏ 
ȠȎȘȔȓ ȐȜȟȝȞȖȭȠȖȬ ȟȠȡȒȓțȠȜȐ ȐȟȓȞȪȓȕ ȘȎȘ 
ȎȘȠȖȐțȩȣ ȡȥȎȟȠțȖȘȜȐ ȟȜȏȟȠȐȓțțȜȑȜ ȜȏȡȥȓțȖȭ,
ȟȜȒȓȗȟȠȐȖȬ Ȑ ȝȜșȡȥȓțȖȖ ȝȓȞȓțȜȟȖȚȩȣ 
țȎȐȩȘȜȐ, ȠȎȘȖȚ ȘȎȘ ȞȓȦȓțȖȓ ȝȞȜȏșȓȚ, 
ȘȞȖȠȖȥȓȟȘȜȓ ȚȩȦșȓțȖȓ Ȗ ȞȓȢșȓȘȟȖȐțȜȓ 
ȚȩȦșȓțȖȓ”

ǰȞȓȚȭ Ȓșȭ ȟȠȡȒȓțȠȜȤȓțȠȞȖȞȜȐȎțțȜȑȜ ȜȏȡȥȓțȖȭ (T4SCL) ǶțȟȠȞȡȚȓțȠȩ, 2011 

ǸȁǹȊȀȁǾǮ ǸǮȅǳǿȀǰǮ

ǯȡȒȡȧȓȓ ȜȏȓȟȝȓȥȓțȖȭ ȘȎȥȓȟȠȐȎ Ȑ ȐȩȟȦȓȚ ȜȏȞȎȕȜȐȎțȖȖ II ǿȄǼ



“ǿȠȡȒȓțȠȜȤȓțȠȞȖȞȜȐȎțțȩȗ ȖțȟȠȞȡȘȠȎȔ (ǿЦИ) -
ȫȠȜ ȡȥȓȏțȩȗ ȝȜȒȣȜȒ, Ȑ ȘȜȠȜȞȜȚ ȟȠȡȒȓțȠȩ 
ȐșȖȭȬȠ țȎ ȟȜȒȓȞȔȎțȖȓ, ȒȓȭȠȓșȪțȜȟȠȪ, 
ȚȎȠȓȞȖȎșȩ Ȗ ȠȓȚȝȩ ȜȏȡȥȓțȖȭ. (...)

ǽȞȓȝȜȒȎȐȎȠȓșȪ ȝȞȓȒȜȟȠȎȐșȭȓȠ ȟȠȡȒȓțȠȎȚ 
ȐȜȕȚȜȔțȜȟȠȪ ȡȥȖȠȪȟȭ ȟȎȚȜȟȠȜȭȠȓșȪțȜ, Ȏ 
ȠȎȘȔȓ ȒȞȡȑ ȜȠ ȒȞȡȑȎ Ȗ ȜȏȡȥȎȓȠ Ȗȣ țȎȐȩȘȎȚ, 
țȓȜȏȣȜȒȖȚȩȚ Ȓșȭ ȫȠȜȑȜ. (...)

ǽȞȎȐȖșȪțȜ ȞȓȎșȖȕȜȐȎțțȩȗ ǿЦИ ȚȜȔȓȠ 
ȝȞȖȐȓȟȠȖ Ș ȡȟȖșȓțȖȬ ȚȜȠȖȐȎȤȖȖ Ș ȜȏȡȥȓțȖȬ, 
ȒȜșȑȜȐȞȓȚȓțțȜȚȡ ȡȒȓȞȔȎțȖȬ ȕțȎțȖȗ, ȏȜșȓȓ 
ȑșȡȏȜȘȜȚȡ ȝȜțȖȚȎțȖȬ Ȗ ȏȜșȓȓ ȝȜȕȖȠȖȐțȜȚȡ 
ȜȠțȜȦȓțȖȬ Ș ȝȞȓȝȜȒȎȐȎȓȚȜȚȡ ȝȞȓȒȚȓȠȡ .”

Collins & O’Brien(2003), ǱȞȖțȐȡȒȟȘȖȗ ȜȏȞȎȕȜȐȎȠȓșȪțȩȗ ȟșȜȐȎȞȪ, ǰȓȟȠȝȜȞȠ

ǯȡȒȡȧȓȓ ȜȏȓȟȝȓȥȓțȖȭ ȘȎȥȓȟȠȐȎ Ȑ ȐȩȟȦȓȚ ȜȏȞȎȕȜȐȎțȖȖ II ǿȄǼ



5 ȣȎȞȎȘȠȓȞȖȟȠȖȘ ȟȠȡȒȓțȠȜȤȓțȠȞȖȞȜȐȎțțȜȑȜ ȜȏȡȥȓțȖȭ 

1. ǿȄǼ ȐȜȐșȓȘȎȓȠ ȟȠȡȒȓțȠȜȐ Ș ȟșȜȔțȜȗ, ȕȎȝȡȠȎțțȜȗ 
ȞȎȏȜȠȓ ȝȞȖ ȜȏȡȥȓțȖȖ.

2. ǿȄǼ ȟȜȒȓȞȔȖȠ ȭȟțȩȓ ȖțȟȠȞȡȘȤȖȖ ȝȜ țȎȐȩȘȎȚ.
3. ǿȄǼ ȝȞȖȕȩȐȎȓȠ ȟȠȡȒȓțȠȜȐ ȕȎȒȡȚȎȠȪȟȭ țȎȒ ȠȓȚ, ȥȠȜ 

ȜțȖ ȖȕȡȥȎȬȠ, Ȗ ȠȓȚ, ȘȎȘ ȜțȖ ȫȠȜ ȖȕȡȥȎȬȠ.
4. ǿȄǼ ȚȜȠȖȐȖȞȡȓȠ ȟȠȡȒȓțȠȜȐ, ȝȞȓȒȜȟȠȎȐșȭȭ ȖȚ 

țȓȘȜȠȜȞȩȗ ȘȜțȠȞȜșȪ țȎȒ ȝȞȜȤȓȟȟȎȚȖ ȜȏȡȥȓțȖȭ.
5. ǿȄǼ ȝȜȜȧȞȭȓȠ ȟȜȠȞȡȒțȖȥȓȟȠȐȜ.

Weimer, M. (2015) 

ǯȡȒȡȧȓȓ ȜȏȓȟȝȓȥȓțȖȭ ȘȎȥȓȟȠȐȎ Ȑ ȐȩȟȦȓȚ ȜȏȞȎȕȜȐȎțȖȖ II ǿȄǼ



ǻȓȜȠȨȓȚșȓȚȩȓ ȘȜȚȝȜțȓțȠȩ ǿȄǼ

 ǱǶǯǸǼǿȀȊ Ȗ ȟȐȜȏȜȒȎ ȟ ȠȜȥȘȖ ȕȞȓțȖȭ ȐȞȓȚȓțȖ Ȗ ȟȠȞȡȘȠȡȞȩ 
ȜȏȡȥȓțȖȭ;

 ǰȟȓ ȏȜșȪȦȓ Ȗ șȡȥȦȓ ǰȉǿǼǸǼǸǹǮǿǿǻȉȃ ǽǾǳǽǼǲǮǰǮȀǳǹǳǷ, 
ȘȜȠȜȞȩȓ ȟȠȞȓȚȭȠȟȭ ǲǳǹǶȀȊǿȍ ȟȐȜȖȚȖ ȕțȎțȖȭȚȖ;

 ȅȓȠȘȜȓ ǽǼǻǶǺǮǻǶǳ ȟȠȡȒȓțȠȜȐ ȝȞȓȝȜȒȎȐȎȠȓșȭȚȖ;

 ǽǾȍǺǮȍ ǶǳǾǮǾȃǶȍ Ȑ ȐȡȕȎȣ;
 ǽȞȓȝȜȒȎȐȎȠȓșȪ țȓȟȓȠ ǼȀǰǳȀǿȀǰǳǻǻǼǿȀȊ ȕȎ țȎȒȓșȓțȖȓ 

ǽǼǹǻǼǺǼȅǶȍǺǶ ȟȠȡȒȓțȠȎ;
 ǻȓȝȞȓȞȩȐțȩȗ ȝȞȜȤȓȟȟ ȁǹȁȅȆǳǻǶȍ;
 ǽǼǵǶȀǶǰǻȉǷ ǻǮǿȀǾǼǷ ȝȞȓȝȜȒȎȐȎȠȓșȓȗ Ȗ ȟȠȡȒȓțȠȜȐ ȟ ȤȓșȪȬ 

ȡșȡȥȦȓțȖȭ ǼǽȉȀǮ ǼǯȁȅǳǻǶȍ;
 ǼȠțȜȦȓțȖȭ ǰǵǮǶǺǻǼǱǼ ȁǽǼǾǿȀǰǮ ȟȞȓȒȖ ȟȠȡȒȓțȠȜȐ Ȗ 

ȝȞȓȝȜȒȎȐȎȠȓșȓȗ;
 ǼȟțȜȐțȜȓ ȐțȖȚȎțȖȓ ȡȒȓșȭȓȠȟȭ ȞȓȕȡșȪȠȎȠȎȚ ȜȏȡȥȓțȖȭ, ȘȜȠȜȞȩȓ 

ȟȝȜȟȜȏȟȠȐȡȬȠ ǽǼǲǹǶǻǻǼǺȁ ǼǯȁȅǳǻǶȌ Ȗ ǱǹȁǯǼǸǼǺȁ 
ǽǼǻǶǺǮǻǶȌ;

ǿȠȡȒȓțȠȜȤȓțȠȞȖȞȜȐȎțțȜȓ ȜȏȡȥȓțȖȓ (T4SCL) ǶțȟȠȞȡȚȓțȠȩ, 2011, 2014 
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ȖȟȠȜȥțȖȘȜȚ ȕțȎțȖȗ, Ȏ ȖțȟȠȞȡȘȠȜȞȜȚ ȖșȖ ȝȜȟȞȓȒțȖȘȜȚ, țȎȝȞȎȐșȭȭ
șȓȘȤȖȭ- ȜȟțȜȐțȎȭ ȢȜȞȚȎ ȟȠȡȒȓțȠȜȐ ȝȜȟȞȓȒȟȠȐȜȚ ȝȞȎȘȠȖȥȓȟȘȖȣ  

ȕȎțȭȠȖȗ,      ȝȓȞȓȒȎȥȖ ȕțȎțȖȗ,
țȜ ȝȜȕȐȜșȭȭ ȟȠȡȒȓțȠȎȚ
ȏȞȎȠȪ ȝȜȒ ȘȜțȠȞȜșȪ
țȎȒ ȟȎȚȖȚ ȝȞȜȤȓȟȟȜȚ ȜȏȡȥȓțȖȭ.
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șȓȘȤȖȭ- ȜȟțȜȐțȎȭ ȢȜȞȚȎ ȟȠȡȒȓțȠȜȐ ȥȓȞȓȕ ȝȞȎȘȠȖȥȓȟȘȖȓ ȕȎțȭȠȖȭ,      
ȝȓȞȓȒȎȥȖ ȕțȎțȖȗ. țȜ ȝȜȕȐȜșȭȭ ȟȠȡȒȓțȠȎȚ

ȏȞȎȠȪ ȝȜȒ ȘȜțȠȞȜșȪ
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ǲȡȚȎȗ-ȜȏȨȓȒȖțȭȗȟȭ-ȒȓșȖȟȪ: ȟȠȡȒȓțȠȩ ȜȏȨȓȒȖțȭȬȠȟȭ, ȜȏȟȡȔȒȎȬȠ ȚȎȠȓȞȖȎș Ȗ ȑȜȠȜȐȭȠ 
ȐȜȝȞȜȟȩ
ǺȖțȡȠțȜȓ ȕȎȒȎțȖȓ: ȟȠȡȒȓțȠȜȐ Ȑ ȜȒȖțȜȥȘȡ ȖșȖ Ȑ ȝȎȞȓ ȝȞȜȟȭȠ ȜȠȐȓȠȖȠȪ țȎ ȐȜȝȞȜȟ Ȑ 
ȝȖȟȪȚȓțțȜȗ ȢȜȞȚȓ
ǯȩȟȠȞȩȓ ȐȖȘȠȜȞȖțȩ: ȝȞȜȐȜȒȭȠȟȭ Ȑ țȎȥȎșȓ ȖșȖ ȐȜ ȐȞȓȚȭ ȝȎȡȕȩ, ȥȠȜȏȩ ȜȤȓțȖȠȪ ȝȜțȖȚȎțȖȓ
ǿȎȚȩȗ țȓȝȞȖȭȠțȩȗ ȚȜȚȓțȠ: ȟȠȡȒȓțȠȎȚ ȝȞȓȒșȎȑȎȓȠȟȭ ȕȎȝȖȟȎȠȪ, ȘȎȘȎȭ ȥȎȟȠȪ țȎȖȚȓțȓȓ 
ȝȜțȭȠțȎ
ǲȖȟȘȡȟȟȖȖ: ȟȠȡȒȓțȠȩ ȕȎȧȖȧȎȬȠ ȞȎȕțȩȓ ȠȜȥȘȖ ȕȞȓțȖȭ
ȀȓȚȎȠȖȥȓȟȘȖȓ ȖȟȟșȓȒȜȐȎțȖȭ Ȗ ȞȓȦȓțȖȓ ȝȞȜȏșȓȚ: ȟȠȡȒȓțȠȩ ȞȎȏȜȠȎȬȠ Ȑ ȑȞȡȝȝȎȣ Ȗ 
ȝȞȖȚȓțȭȬȠ ȕțȎțȖȭ
ǼȏȡȥȓțȖȓ ȟȐȓȞȟȠțȖȘȜȐ: ȟȠȡȒȓțȠȩ ȑȜȠȜȐȭȠ Ȗ ȝȞȓȒȟȠȎȐșȭȬȠ ȚȎȠȓȞȖȎș ȘȡȞȟȎ ȒȞȡȑȖȚ 
ȟȠȡȒȓțȠȎȚ Ȑ ȘșȎȟȟȓ
ȁȥȓȏțȩȗ ȘȎȏȖțȓȠ țȎȜȏȜȞȜȠ: ȟȠȡȒȓțȠȩ ȕȎȞȎțȓȓ ȝȞȜȟȚȎȠȞȖȐȎȬȠ ȚȎȠȓȞȖȎș / șȓȘȤȖȬ 
ȒȜȚȎ
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Think-pair-share: students pair up, discuss the material and prepare questions

Minute papers: students alone or in pair are asked to answer a question in writing

Quick quizzes: at the start or during a pause to assess comprehension

Muddiest point: students are asked to write down which part is least understood

Debates: students defend different viewpoints

Case studies & problem solving: students work in groups applying knowledge

Peer instruction:  students prepare and present course material to the class

Flipped classrooms: students watch pre-recorded material/lecture at home 

beforehand

ǼȏȟȡȔȒȎȓȠȓ 
ȕȎȞȎțȓȓ 

ȝȜȒȑȜȠȜȐșȓțțȡȬ 
ȠȓȚȡ Ȑ ȑȞȡȝȝȎȣ?

ǰȩȝȜșțȭȓȠȓ 
ȕȎȒȎțȖȭ Ȑ 
ȑȞȡȝȝȓ?

ǾȖȟȡȓȠȓ ȞȖȟȡțȘȖ Ȗ 
ȠȎȏșȖȤȩ 

ȟȎȚȜȟȠȜȭȠȓșȪțȜ? ǿȎȚȜȟȠȜȭȠȓșȪț
Ȝ ȐȩȝȜșțȭȓȠȓ 

țȜȐȩȓ 
ȡȝȞȎȔțȓțȖȭ?

ǼȏȨȭȟțȭȓȠȓ 
ȒȞȡȑȖȚ?

ȥȖȠȎȓȠȓ (Ȑȟșȡȣ) 

Ȓșȭ 
ȕȎȝȜȚȖțȎțȖȭ?

ǰȩ ȡȥȖȠȓȟȪ șȡȥȦȓ ȐȟȓȑȜ 
ȘȜȑȒȎ…



(SCL)

in relation to

Learning Outcomes (LO) 

&

Quality Assurance (QA)

ǹȬȟȪȓț ǯȜșșȎȓȞȠ

International QA expert

BFUG

7 March 2016

Amsterdam

ǯȡȒȡȧȓȓ
ȅȎȟȠȪ 2

ǻȓȜȏȣȜȒȖȚȜȟȠȪ 
țȜȐȜȑȜ ȖȟȟșȓȒȜȐȎțȖȭ

ǹȬȟȪȓț ǯȜșșȎȓȞȠ
ǻȓȕȎȐȖȟȖȚȩȗ ȚȓȔȒȡțȎȞȜȒțȩȗ QA ȫȘȟȝȓȞȠ

ǽȞȖȑșȎȦȓțțȩȗ ȝȞȜȢȓȟȟȜȞ| ȥșȓț ȝȞȎȐșȓțȖȭ QAAs

IQAA ǿȓȚȖțȎȞ Ȝ QA

6 ǮȝȞȓșȭ 2018

ǮȟȠȎțȎ | ǸȎȕȎȣȟȠȎț



ǶȕȚȓȞȓțȖȭ ȘȎȥȓȟȠȐȎ Ȗ QA

ǱǹǼǯǮǹȊǻǼǳ ǼǯȇǳǿȀǰǼ
ǸȜȚȝȓȠȓțȤȖȖ 21 ȐȓȘȎ

ǶȟȟșȓȒȜȐȎțȖȭ Ȗ ȖțțȜȐȎȤȖȖ
ȁȟșȡȑȖ ȜȏȧȓȟȠȐȡ

ȐȘșȎȒ ȝȞȜȤȓȟȟȩ ȞȓȕȡșȪȠȎȠ

QA (ȟȖȟȠȓȚȎ ȡȝȞȎȐșȓțȖȭ) 

ȚȖȟȟȖȭ/ȐȐȜȒ
ǾǼ

ȒȜȟȠ.ǾǼ/Ȟȓȕȡ
șȪȠȎȠȩ

ǺȓȠȜȒȜșȜȑȖȭ
ǶțȟȠȞȡȚȓțȠȩ Ȗ ȚȓȣȎțȖȕȚȩ

ǼȟțȜȐȜȝȜșȎȑȎȬȧȖȓ ȝȞȖțȤȖȝȩ
ǼȟțȜȐȜȝȜșȎȑȎȬȧȖȓ ȤȓțțȜȟȠȖ

Ǹ ȁ ǹ Ȋ Ȁ ȁ Ǿ Ǯ Ș Ǯ ȅ ǳ ǿ Ȁ ǰ Ǯ

ǸǮȅǳǿȀǰǼ

ȡȥȎȧȖȗȟȭ

ȝȞȓȝȜȒȎȐ
ȎȠȓșȪ

ȟȞȓȒȎ 
ȜȏȡȥȓțȖȭ

IQF

NQF
ǰȘșȎȒ 

ǾǼ

NQF

IQF

ȒȜȟȠ.Ǿ
Ǽ

ǯȡȒȡȧȓȓ ȜȏȓȟȝȓȥȓțȖȭ ȘȎȥȓȟȠȐȎ Ȑ ȐȩȟȦȓȚ ȜȏȞȎȕȜȐȎțȖȖ II ǻȜȐȜȓ QA ȑȜȠȜȐȩ șȖ Țȩ?



ǯȡȒȡȧȓȓ ȜȏȓȟȝȓȥȓțȖȭ ȘȎȥȓȟȠȐȎ Ȑ ȐȩȟȦȓȚ ȜȏȞȎȕȜȐȎțȖȖ II ǻȜȐȜȓ ȖȟȟșȓȒȜȐȎțȖȓ

 ȅȠȜ ȠȎȘȜȓ ǻȎȡȥțȜ-ȖȟȟșȓȒȜȐȎȠȓșȪȟȘȖȓ Ȗ ȜȝȩȠțȜ-
ȘȜțȟȠȞȡȘȠȜȞȟȘȖȓ ȞȎȏȜȠȩ (ǻǶǼǸǾ)??

(OECD Frascati ǾȡȘȜȐȜȒȟȠȐȜ 2015) 

“ǻȎȡȥțȜ-ȖȟȟșȓȒȜȐȎȠȓșȪȟȘȖȓ Ȗ ȜȝȩȠțȜ-
ȘȜțȟȠȞȡȘȠȜȞȟȘȖȓ ȞȎȏȜȠȩ (ǻИǼКǾ) ȐȘșȬȥȎȬȠ 
ȠȐȜȞȥȓȟȘȡȬ Ȗ ȟȖȟȠȓȚȎȠȖȥȓȟȘȡȬ ȞȎȏȜȠȡ, 
ȝȞȜȐȜȒȖȚȡȬ ȟ ȤȓșȪȬ ȡȐȓșȖȥȓțȖȭ ȜȏȨȓȚȎ 
ȕțȎțȖȗ, Ȑ ȠȜȚ ȥȖȟșȓ ȕțȎțȖȗ Ȝ ȥȓșȜȐȓȥȓȟȠȐȓ, 
ȘȡșȪȠȡȞȓ Ȗ ȜȏȧȓȟȠȐȓ, Ȏ ȠȎȘȔȓ Ȓșȭ 
ȞȎȕȞȎȏȜȠȘȖ țȜȐȜȑȜ ȝȞȖȚȓțȓțȖȭ ȖȚȓȬȧȖȣȟȭ 
ȕțȎțȖȗ.”          
ȟȠȞ. 44 & 378



ǼȝȞȓȒȓșȓțȖȭ:

 “ФȡțȒȎȚȓțȠȎșȪțȩȓ ȖȟȟșȓȒȜȐȎțȖȭ - ȫȘȟȝȓȞȖȚȓțȠȎșȪțȎȭ ȖșȖ 
ȠȓȜȞȓȠȖȥȓȟȘȎȭ ȞȎȕȞȎȏȜȠȘȎ, ȝȞȜȐȜȒȖȚȎȭ ȝȞȓȔȒȓ ȐȟȓȑȜ Ȓșȭ 
ȝȜșȡȥȓțȖȭ țȜȐȩȣ ȕțȎțȖȗ Ȝȏ ȜȟțȜȐțȩȣ ȝȞȖțȤȖȝȎȣ ȭȐșȓțȖȗ Ȗ 
ȣȎȞȎȘȠȓȞțȩȣ ȢȎȘȠȎȣ ȏȓȕ ȘȎȘȜȑȜ-șȖȏȜ ȘȜțȘȞȓȠțȜȑȜ 
ȝȞȖȚȓțȓțȖȭ ȖșȖ ȖȟȝȜșȪȕȜȐȎțȖȭ.” 

 “ǽȞȖȘșȎȒțȩȓ ȖȟȟșȓȒȜȐȎțȖȭ - ȫȠȜ ȜȏȞȎȕȤȜȐȜȓ 
ȖȟȟșȓȒȜȐȎțȖȓ, ȝȞȜȐȓȒȓțțȜȓ Ȓșȭ ȝȞȖȜȏȞȓȠȓțȖȭ țȜȐȩȣ 
ȕțȎțȖȗ. ǼțȜ, ȜȒțȎȘȜ, țȎȝȞȎȐșȓțȜ ȝȞȓȔȒȓ ȐȟȓȑȜ țȎ 
ȘȜțȘȞȓȠțȡȬ, ȝȞȎȘȠȖȥȓȟȘȡȬ ȕȎȒȎȥȡ ȖșȖ ȤȓșȪ ”

 “ЭȘȟȝȓȞȖȚȓțȠȎșȪțȎȭ ȞȎȕȞȎȏȜȠȘȎ - ȫȠȜ ȟȖȟȠȓȚȎȠȖȥȓȟȘȎȭ 
ȞȎȏȜȠȎ, ȜȟțȜȐȎțțȎȭ țȎ ȕțȎțȖȭȣ, ȝȜșȡȥȓțțȩȣ Ȑ ȞȓȕȡșȪȠȎȠȓ 
ȖȟȟșȓȒȜȐȎțȖȗ Ȗ ȝȞȎȘȠȖȥȓȟȘȜȑȜ ȜȝȩȠȎ, Ȗ țȎ ȝȜșȡȥȓțȖȓ 
ȒȜȝȜșțȖȠȓșȪțȩȣ ȕțȎțȖȗ, ȘȜȠȜȞȩȓ țȎȝȞȎȐșȓțȩ țȎ ȐȩȝȡȟȘ 
țȜȐȩȣ ȝȞȜȒȡȘȠȜȐ ȖșȖ ȝȞȜȤȓȟȟȜȐ ȖșȖ țȎ ȡșȡȥȦȓțȖȓ 
ȟȡȧȓȟȠȐȡȬȧȖȣ ȝȞȜȒȡȘȠȜȐ ȖșȖ ȝȞȜȤȓȟȟȜȐ».” 
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 ǸȎȘȜȐȎ ȞȎȕțȖȤȎ ȚȓȔȒȡ ȢȡțȒȎȚȓțȠȎșȪțȩȚ ȖȟȟșȓȒȜȐȎțȖȓȚ Ȗ 
ȝȞȖȘșȎȒțȩȚ ȖȟȟșȓȒȜȐȎțȖȓȚ? (OECD Frascati ǾȡȘȜȐȜȒȟȠȐȜ
2015) 

 “2.38 ǼȠțȜȦȓțȖȭ ȚȓȔȒȡ ȢȡțȒȎȚȓțȠȎșȪțȩȚȖ 
ȖȟȟșȓȒȜȐȎțȖȭȚȖ, ȝȞȖȘșȎȒțȩȚȖ 
ȖȟȟșȓȒȜȐȎțȖȭȚȖ Ȗ ȫȘȟȝȓȞȖȚȓțȠȎșȪțȩȚȖ 
ȞȎȕȞȎȏȜȠȘȎȚȖ ȒȜșȔțȩ ȞȎȟȟȚȎȠȞȖȐȎȠȪȟȭ Ȑ 
ȒȖțȎȚȖȥȓȟȘȜȗ ȝȓȞȟȝȓȘȠȖȐȓ. (...) ЭȠȜ 
ȒȖțȎȚȖȥȓȟȘȜȓ ȐȕȎȖȚȜȒȓȗȟȠȐȖȓ ȚȓȔȒȡ 
ȑȓțȓȞȖȞȜȐȎțȖȓȚ ȕțȎțȖȗ Ȗ ȞȓȦȓțȖȓȚ 
ȝȞȜȏșȓȚ ȟȐȭȕȩȐȎȓȠ ȢȡțȒȎȚȓțȠȎșȪțȩȓ Ȗ 
ȝȞȖȘșȎȒțȩȓ ȖȟȟșȓȒȜȐȎțȖȭ, Ȗ 
ȫȘȟȝȓȞȖȚȓțȠȎșȪțȡȬ ȞȎȕȞȎȏȜȠȘȡ” 
ȟȠȞ. 53
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ǶȟȟșȓȒȜȐȎțȖȭ- ȫȠȜ ȘȜțȠȖțȡȡȚ

(CHEPS) de Weert, E. & Soo, M. (2009), ИȟȟșȓȒȜȐȎțȖȭ Ȑ ȡțȖȐȓȞȟȖȠȓȠȎȣ 
ȝȞȖȘșȎȒțȩȣ țȎȡȘ Ȑ ǳȐȞȜȝȓ: ȁȟșȜȐȖȭ, ȒȜȟȠȖȔȓțȖȭ, ȝȓȞȟȝȓȘȠȖȐȩ, Twente, ȟȠȞ. 19
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ǾȓȔȖȚ 3
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Research is a continuum

(CHEPS) de Weert, E. & Soo, M. (2009), Research at Universities of Applied 

Sciences in Europe: Conditions,  Achievements and Perspectives, Twente, p. 19

I

Mode 

3
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Research is a continuum

(CHEPS) de Weert, E. & Soo, M. (2009), Research at Universities of Applied

Sciences in Europe: Conditions,  Achievements and Perspectives, Twente, p. 19

I

Mode 

3

ȂȜȞȚȎ 
ȜȏȡȥȓțȖȭ

ǰȖȒȩ ȕțȎțȖȗ

ȂȜȞȚȩ 
ȜȞȑȎțȖȕȎȤȖȖ

ǺȓȟȠȜ-

ȝȜșȜȔȓțȖȓ

ȄȓțțȜȟȠȖ

ǶȟȟșȓȒȜȐȎțȖȭ 
Ȗ ȞȎȕȞȎȏȜȠȘȖ

QA

ȀȞȎȒȖȤȖȜțțȩȓ țȎȡȘȖ= 

ȢȜȞȚȎ 1

(ȒȜ ǰǼǰ II)
ǲȖȟȤȖȝșȖțȎȞțȩȓ

ǶțȒȖȐȖȒȡȎșȪțȩȓ Ȗ 
ȖȟȟșȓȒȜȐȎȠȓșȪȟȘȖȓ ȑȞȡȝȝȩ

ȁțȖȐȓȞȟȖȠȓȠȩ Ȗ 
ȖȟȟșȓȒȜȐȎȠȓșȪȟȘȖȓ 
ȖțȟȠȖȠȡȠȩ

ǮȘȎȒȓȚȖȥȓȟȘȖȓ ȤȓțțȜȟȠȖ

ǾȎȕȒȓșȓțȖȓ ȑȓțȓȞȖȞȜȐȎțȖȭ 
Ȗ ȝȞȖȚȓțȓțȖȭ ȕțȎțȖȗ

ǰțȡȠȞȓțțȖȗ ȘȜțȠȞȜșȪ 
ȘȎȥȓȟȠȐȎ

“ǯȜșȪȦȖȓ țȎȡȘȖ” = ȢȜȞȚȎ 2

(1940s – 1980)

ǺȡșȪȠȖȒȖȟȤȖȝșȖțȎȞțȩȓ

ǲȓȝȎȞȠȎȚȓțȠȩ ǶǾ Ȗ 
ȖțȟȠȖȠȡȠȩ

ǶțȒȡȟȠȞȖȭ ǶǾ Ȗ
ǶȟȟșȓȒȜȐȎȠȓșȪȟȘȖȓ 
ȖțȟȠȖȠȡȠȩ

ǯȬȞȜȘȞȎȠȖȭ

ǼȏȨȓȒȖțȓțȖȓ, 
ȑȓțȓȞȖȞȜȐȎțȖȓ Ȗ 
ȝȞȖȚȓțȓțȖȓ ȕțȎțȖȗ

ǰțȓȦțȖȗ ȘȜțȠȞȜșȪ ȘȎȥȓȟȠȐȎ

ǶțțȜȐȎȤȖȜțțȩȓ țȎȡȘȖ= 

ȢȜȞȚȎ 3
(ȟ 1990)

ȀȞȎțȟȒȖȟȤȖȝșȖțȎȞțȩȓ

(ȄȖȢȞȜȐȎȭ) ȠȓȣțȜșȜȑȖȭ Ȗ 
ȖțȢȜȞȚȎȠȖȘȎ

ǿȝȓȤȖȎșȪțȩȓ 
ȚȓȔȒȡțȎȞȜȒțȩȓ ȝȞȜȓȘȠȩ 
Ȗ ȟȓȠȖ

ǽȞȖȏȩșȪ Ȗ ȜȏȧȓȟȠȐȓțțȩȓ 
ȜȞȑȎțȖȕȎȤȖȖ ȟ ȤȓțȠȞȎȚȖ 
ȝȓȞȓȒȜȐȜȑȜ ȜȝȩȠȎ
ǽȞȓȒȝȞȖțȖȚȎȠȓșȪȟȘȎȭ
ȜȞȖȓțȠȎȤȖȭ țȎ ȞȓȦȓțȖȓ 
ȐțȓȦțȖȣ ȝȞȜȏșȓȚ 
ȝȜȟȞȓȒȟȠȐȜȚ ȖțțȜȐȎȤȖȗ
ǿȜȤȖȎșȪțȎȭ ȕțȎȥȖȚȜȟȠȪ = 

ȐșȖȭțȖȓ



ȟȡȧȓȟȠȐȡȓȠ ȚțȜȔȓȟȠȐȜ ȐȖȒȜȐ ȖȟȟșȓȒȜȐȎțȖȗ, țȜ…
 Van R&D naar RDI (Research, Development & 

Innovation)
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ǶȟȟșȓȒȜȐȎțȖȓ ȒȓȗȟȠȐȖȭ
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ǶȟȟșȓȒȜȐȎțȖȓ ȒȓȗȟȠȐȖȭ
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action research

«3 ȟȜȜȠȐȓȠȟȠȐȡȬȧȖȣ ȐȜȝȞȜȟȎ, ȟȐȭȕȎțțȩȣ ȟ ȫȠȖȚȖ ȐȖȒȎȚȖ ȕțȎțȖȗ: 
ȘȡȒȎ Țȩ ȖȒȓȚ? (ȤȓșȪ), ȘȎȘ Țȩ ȖȒȓȚ? (ȟȖȟȠȓȚȎ) Ȗ ȘȡȒȎ ȒȎșȪȦȓ? 
(ȠȞȎțȟȢȜȞȚȎȤȖȭ). ǼȒțȎȘȜ ȕțȎțȖȓ ȜȟȠȎȓȠȟȭ ȜȟțȜȐȎțțȩȚ țȎ 
ȒȜȘȎȕȎȠȓșȪȟȠȐȎȣ. ȀȎȘȖȚ ȜȏȞȎȕȜȚ, ȒȓȗȟȠȐȖȓ ȖșȖ ȟȜȐȚȓȟȠțȜȓ 
ȖȟȟșȓȒȜȐȎțȖȓ ȟȐȭȕȩȐȎȓȠ Ȗ ȝȓȞȓȝșȓȠȎȓȠ țȎȡȥțȩȓ ȖȟȟșȓȒȜȐȎțȖȭ, 
ȜȟțȜȐȎțțȩȓ țȎ ȢȎȘȠȖȥȓȟȘȖȣ ȒȎțțȩȣ ȒȓȗȟȠȐȖȭȚȖ»
Bollaert, L. (2014, 2018 2-ȓ ȖȕȒȎțȖȓ, ǾȡȘȜȐȜȒȟȠȐȜ ȝȜ ȐțȡȠȞȓțțȓȚȡ ȜȏȓȟȝȓȥȓțȖȬ ȘȎȥȓȟȠȐȎ Ȑ 
ȐȩȟȦȓȚ ȜȏȞȎȕȜȐȎțȖȖ, EURASHE/Brussels, ȟȠȞ. 43)

«ǿȜȠȐȜȞȓțȖȓ ȕțȎțȖȗ - ȫȠȜ ȟȐȜȓȑȜ ȞȜȒȎ ȞȎȕȐȖȠȖȓ ȕțȎțȖȗ, Ȑ ȞȎȚȘȎȣ 
ȘȜȠȜȞȜȑȜ ȖȟȟșȓȒȜȐȎȠȓșȖ ȞȎȕțȩȣ țȎȡȥțȩȣ ȒȖȟȤȖȝșȖț ȞȎȏȜȠȎȬȠ 
ȐȚȓȟȠȓ ȟ ȟȜȤȖȎșȪțȩȚȖ ȕȎȖțȠȓȞȓȟȜȐȎțțȩȚȖ ȟȠȜȞȜțȎȚȖ. 

ǿȜȠȐȜȞȓțȖȓ ȕțȎțȖȗ ȜȞȖȓțȠȖȞȜȐȎțȜ țȎ ȞȎȕȞȎȏȜȠȘȡ ȘȜțȘȞȓȠțȩȣ 
ȐȎȞȖȎțȠȜȐ ȒȓȗȟȠȐȖȗ Ȑ ȞȎȚȘȎȣ ȟȜȤȖȎșȪțȩȣ ȖșȖ ȜȏȧȖțțȩȣ ȝȞȜȏșȓȚ»

http://en.wikipedia.org/wiki/File:Systems_Model_of_Action-Research_Process.jpg


ȌǻǳǿǸǼ «ǵǻǮǻǶȍ ǲǹȍ ǽǳǾǳǺǳǻ» (K4C)
ȚȓȔȒȡțȎȞȜȒțȩȗ ȝȞȜȓȘȠ, ȕȎȝȡȧȓțțȩȗ Ȑ ǲȓșȖ, țȜȭȏȞȪ 2017 ȑȜȒȎ

 ǸȞȖȠȖȥȓȟȘȖȗ țȓȒȜȟȠȎȬȧȖȗ ȦȎȑ Ȑ ȝșȎțȎȣ ȞȓȎșȖȕȎȤȖȖ Ȅȓșȓȗ 
ȡȟȠȜȗȥȖȐȜȑȜ ȞȎȕȐȖȠȖȭ ǼǼǻ (ȄȁǾ) - ȫȠȜ ȝȞȜȤȓȟȟ, ȝȞȖ ȘȜȠȜȞȜȚ 
ȡȥȓțȩȓ Ȗ ȜȏȧȓȟȠȐȓțțȩȓ ȞȎȏȜȠțȖȘȖ Ȑ ȟȢȓȞȓ ȕțȎțȖȗ  ȚȜȑȡȠ 
ȟȜȐȚȓȟȠțȜ ȟȜȕȒȎȐȎȠȪ ȕțȎțȖȭ, ȘȜȠȜȞȩȓ ȭȐșȭȬȠȟȭ șȜȘȎșȪțȜ 
ȘȜțȠȓȘȟȠȡȎșȖȕȖȞȜȐȎțțȩȚȖ Ȗ ȑșȜȏȎșȪțȜ ȕțȎȥȖȚȩȚȖ.

 ǿȜȐȚȓȟȠțȩȓ ȖȟȟșȓȒȜȐȎțȖȭ ȜȝȖȟȩȐȎȬȠȟȭ ȝȞȜȓȘȠȜȚ ȘȎȘ ȝȜȒȣȜȒ Ș 
ȟȜȕȒȎțȖȬ, ȜȏȡȥȓțȖȬ Ȗ ȒȓȗȟȠȐȖȭȚ Ȑ ȜȏșȎȟȠȖ ȕțȎțȖȗ, ȘȜȠȜȞȩȓ 
ȑȓțȓȞȖȞȡȬȠ ȒȞȡȑȖȓ ȕțȎțȖȭ Ȑ ȜȠȐȓȠ țȎ ȝȞȜȏșȓȚȩ Ȗ ȟșȜȔțȜȟȠȖ, 
ȟȜȕȒȎțțȩȓ ȟȎȚȖȚ ȟȜȜȏȧȓȟȠȐȜȚ.

 ǼȏȧȓȟȠȐȓțțȩȓ ȖȟȟșȓȒȜȐȎțȖȭ, ȜȟțȜȐȎțțȩȓ țȎ ȡȥȎȟȠȖȖ, 

ȝȞȖȕțȎȬȠ, ȥȠȜ Ȑȡȕȩ țȓ ȜȏșȎȒȎȬȠ ȚȜțȜȝȜșȖȓȗ țȎ ȟȜȕȒȎțȖȓ ȕțȎțȖȗ 
Ȗ ȥȠȜ ȟȎȚȖ ȝȜ ȟȓȏȓ ȠȞȎȒȖȤȖȜțțȩȓ ȝȜȒȣȜȒȩ Ș ȖȟȟșȓȒȜȐȎțȖȭȚ 
ȏȡȒȡȠ țȓȒȜȟȠȎȠȜȥțȩȚȖ Ȓșȭ ȞȓȦȓțȖȭ ȕȎȒȎȥ ȄȁǾ ǼǼǻ.
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action research“2.75 ȁȥȓȏțȜ-ȜȏȞȎȕȜȐȎȠȓșȪțȩȓ ȡȥȞȓȔȒȓțȖȭ, țȎȣȜȒȭȧȖȓȟȭ 
țȖȔȓ ȡȞȜȐțȭ ȐȩȟȦȓȑȜ ȜȏȞȎȕȜȐȎțȖȭ, ȟȜȟȞȓȒȜȠȎȥȖȐȎȬȠ 
ȟȐȜȖ ȞȓȟȡȞȟȩ țȎ ȝȞȓȝȜȒȎȐȎțȖȖ Ȗ, ȘȎȘ ȞȓȕȡșȪȠȎȠ, ȖȚȓȬȠ 
ȜȥȓțȪ țȖȕȘȡȬ ȐȓȞȜȭȠțȜȟȠȪ ȡȥȎȟȠȖȭ Ȑ ȝȞȜȓȘȠȎȣ ǻИǼКǾ. ǿ 
ȒȞȡȑȜȗ ȟȠȜȞȜțȩ, Ȑ ȐȩȟȦȖȣ ȡȥȓȏțȩȣ ȕȎȐȓȒȓțȖȭȣ 
ȖȟȟșȓȒȜȐȎțȖȭ Ȗ ȝȞȓȝȜȒȎȐȎțȖȓ ȐȟȓȑȒȎ ȜȥȓțȪ ȠȓȟțȜ 
ȟȐȭȕȎțȩ, ȠȎȘ ȘȎȘ ȏȜșȪȦȖțȟȠȐȜ ȎȘȎȒȓȚȖȥȓȟȘȖȣ ȞȎȏȜȠțȖȘȜȐ 
ȏȓȞȡȠ țȎ ȟȓȏȭ Ȗ ȠȜ, Ȗ ȒȞȡȑȜȓ, Ȗ ȚțȜȑȖȓ ȕȒȎțȖȭ, Ȏ ȠȎȘȔȓ 
ȚțȜȑȜ ȜȏȜȞȡȒȜȐȎțȖȭ ȟșȡȔȎȠ ȫȠȖȚ ȒȐȡȚ ȤȓșȭȚ.

2.76 ǽȜȟȘȜșȪȘȡ ȞȓȕȡșȪȠȎȠȩ ȖȟȟșȓȒȜȐȎțȖȗ ȟȐȭȕȎțȩ ȟ 
ȝȞȓȝȜȒȎȐȎțȖȓȚ, Ȏ ȠȎȘȔȓ Ȑ ȟȐȭȕȖ ȟ ȠȓȚ, ȥȠȜ ȖțȢȜȞȚȎȤȖȭ 
Ȗ ȜȝȩȠ, ȝȜșȡȥȓțțȩȓ Ȑ ȣȜȒȓ ȝȞȓȝȜȒȎȐȎțȖȭ, ȥȎȟȠȜ ȚȜȑȡȠ 
ȝȞȖȐȓȟȠȖ Ș ȐȘșȎȒȡ Ȑ ȖȟȟșȓȒȜȐȎțȖȭ, ȠȞȡȒțȜ ȜȝȞȓȒȓșȖȠȪ, 
ȑȒȓ ȕȎȘȎțȥȖȐȎȬȠȟȭ ȜȏȞȎȕȜȐȎȠȓșȪțȩȓ Ȗ ȜȏȡȥȎȬȧȖȓ 
ȚȓȞȜȝȞȖȭȠȖȭ ȟȜȠȞȡȒțȖȘȜȐ ȐȩȟȦȓȑȜ ȜȏȞȎȕȜȐȎțȖȭ Ȗ Ȗȣ 
ȟȠȡȒȓțȠȜȐ, Ȏ ȠȎȘȔȓ ȚȓȞȜȝȞȖȭȠȖȭ ȝȜ ǻИǼКǾ , Ȗ țȎȜȏȜȞȜȠ."
Frascati ǾȡȘȜȐȜȒȟȠȐȜ 2015, ȟȠȞ. 67
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ȝȞȓȒțȎȕțȎȥȓțțȩȓ ǾǼ

ǾǼ țȜȐȩȓ ȟȠȡȒȓțȠȩ ȝȞȜȑȞȎȚȚȎ ȜȏȡȥȓțȖȭ ȒȜȟȠȖȑțȡȠȩȓ ǾǼ
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ȠȞȎțȟȢȜȞȚȎȤȖȭ = ȒȜȏȎȐșȓțțȎȭ ȤȓțțȜȟȠȪ

ȚȓȠȜȒȜșȜȑȖȭ
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ǶȕȚȓȞȓțȖȭ ȘȎȥȓȟȠȐȎ Ȗ QA

ǱǹǼǯǮǹȊǻǼǳ ǼǯȇǳǿȀǰǼ

21 ȘȜȚȝȓȠȓțȤȖȖ
ǶȟȟșȓȒȜȐȎțȖȭ Ȗ ȖțțȜȐȎȤȖȖ

ȁȟșȡȑȖ ȜȏȧȓȟȠȐȡ

ȐȘșȎȒ ȝȞȜȤȓȟȟȩ ȞȓȕȡșȪȠȎȠ
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șȪȠȎȠȩ
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ǶțȟȠȞȡȚȓțȠȩ Ȗ ȚȓȣȎțȖȕȚȩ
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Ǹ ȁ ǹ Ȋ Ȁ ȁ Ǿ Ǯ Ș Ǯ ȅ ǳ ǿ Ȁ ǰ Ǯ

ǸǮȅǳǿȀǰǼ

ȡȥȎȧȖȗȟȭ

ȝȞȓȝȜȒȎȐ
ȎȠȓșȪ

ȟȞȓȒȎ 
ȜȏȡȥȓțȖȭ

IQF

NQF
ǰȘșȎȒ 

ǾǼ

NQF

IQF

ȒȜȟȠ.Ǿ
Ǽ
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 Migration

 Individualisation & one-parent families
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 Alumni

 Focus on results

 Quantitative

ȃȎȞȎȘȠȓȞȖȟȠȖȘȖ ǰǼ ǳǽǰǼ
 ǾǮǵǻǼǼǯǾǮǵǶǳ Ȑ (ȖȟȠȜȞȖȥȓȟȘȜȚ Ȗ țȎȤȖȜțȎșȪțȜȚ) ȘȜțȠȓȘȟȠȓ, Ȑ ȐȖȒȓțȖȖ Ȗ ȚȖȟȟȖȖ, Ȑ 

ȟȠȞȎȠȓȑȖȖ, Ȑ ȝȞȓȝȜȒȎȐȎțȖȖ Ȗ ȖȟȟșȓȒȜȐȎțȖȭȣ, țȎ ȝȞȎȘȠȖȘȓ Ȗ Ȑ ȘȡșȪȠȡȞȓ;
 ǰ ȏȜșȪȦȖțȟȠȐȓ ȟȐȜȓȚ ǼǯȇǳǿȀǰǳǻǻǼǳ, țȜ ȟ ȢȖȘȟȖȞȜȐȎțțȩȚȖ 3 ȟȞȓȒȟȠȐȎȚȖ ȒȜȣȜȒȎ: 

ȑȜȟȡȒȎȞȟȠȐȜ / ȞȓȑȖȜț + ȜȏȡȥȓțȖȓ + ȘȜțȠȞȎȘȠȩ (Ȑ ȘȜțȘȡȞȟȓ);
 ǮȘȎȒȓȚȖȥȓȟȘȎȭ ǮǰȀǼǻǼǺǶȍ Ȑ ȞȎȚȘȎȣ ǻǮȄǶǼǻǮǹȊǻǼǷ ȝȜșȖȠȖȘȖ;

 ǻȎȤȖȜțȎșȪțȎȭ ȟȖȟȠȓȚȎ ȐțȓȦțȓȑȜ ȜȏȓȟȝȓȥȓțȖȭ ȘȎȥȓȟȠȐȎ(EQA), ȐȒȜȣțȜȐșȓțțȎȭ ESG;

 ǺǼǲǳǹȊ ǵǮǶǻȀǳǾǳǿǼǰǮǻǻȉȃ ǹǶȄ, ȐțȡȠȞȓțțȭȭ (ȟȠȡȒȓțȠȩ Ȗ ȟȜȠȞȡȒțȖȘȖ), ȐțȓȦțȭȭ 
(ȜȏȧȓȟȠȐȜ, ȞȎȏȜȠȜȒȎȠȓșȖ, ȞȜȒȖȠȓșȖ, ...);

 ǼȏȡȥȓțȖȓ Ȗ ȖȟȟșȓȒȜȐȎțȖȭ, Ȗ ȟȜȤȖȎșȪțȜȓ ȐȜȕȒȓȗȟȠȐȖȓ;

 ǲȓȚȜȑȞȎȢȖȥȓȟȘȜȓ șȖȒȓȞȟȠȐȜ;

 ǾȎȐțȩȓ ȐȜȕȚȜȔțȜȟȠȖ, ȜȟțȜȐȎțțȩȓ țȎ ȠȎșȎțȠȓ;

 ǽȜȒȘȞȓȝșȓțțȩȓ ȜȏȧȖȚȖ ȤȓțțȜȟȠȭȚȖ Ȗ ȡȏȓȔȒȓțȖȭȚȖ: 

 ȖțȒȖȐȖȒȡȎșȪțȜȓ ȞȎȕȐȖȠȖȓ;
 ȘșȬȥȓȐȎȭ ȞȜșȪ Ȑ ȥȓșȜȐȓȥȓȟȘȜȚ, ȟȜȤȖȎșȪțȜȚ Ȗ ȫȘȜțȜȚȖȥȓȟȘȜȚ ȞȎȕȐȖȠȖȖ;
 ȟȜȕȒȎțȖȓ Ȗ ȜȏȚȓț ȕțȎțȖȭȚȖ.

Ministerial communiqués 
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ȃȎȞȎȘȠȓȞȖȟȠȖȘȖ ǰǼ Ȑ ǳǽǰǼ
 ǾǮǵǻǼǼǯǾǮǵǶǳ Ȑ (ȖȟȠȜȞȖȥȓȟȘȜȚ Ȗ țȎȤȖȜțȎșȪțȜȚ) ȘȜțȠȓȘȟȠȓ, Ȑ ȐȖȒȓțȖȖ Ȗ ȚȖȟȟȖȖ, Ȑ ȟȠȞȎȠȓȑȖȖ, Ȑ 

ȝȞȓȝȜȒȎȐȎțȖȖ Ȗ ȖȟȟșȓȒȜȐȎțȖȭȣ, țȎ ȝȞȎȘȠȖȘȓ Ȗ Ȑ ȘȡșȪȠȡȞȓ ȝȞȜȠȖȐ ȑșȜȏȎșȖȕȎȤȖȖ ȜȏȧȓȟȠȐȎ ȕțȎțȖȗ;
 ǰ ȏȜșȪȦȖțȟȠȐȓ ǼǯȇǳǿȀǰǳǻǻǼǳ, țȜ ȟ ȢȖȘȟȖȞȜȐȎțțȩȚȖ 3 ȟȞȓȒȟȠȐȎȚȖ ȒȜȣȜȒȎ: ȑȜȟȡȒȎȞȟȠȐȜ / ȞȓȑȖȜț + 

ȜȏȡȥȓțȖȓ + ȘȜțȠȞȎȘȠȩ (Ȑ ȘȜțȘȡȞȟȓ) ȝȞȜȠȖȐ ȝȞȜȒȜșȔȖȠȓșȪțȜȑȜ ȘȞȖȕȖȟȎ Ȗ ȓȒȖțȜȐȞȓȚȓțțȩȣ ȝșȎȠȓȔȓȗ;
 ǮȘȎȒȓȚȖȥȓȟȘȎȭ ǮǰȀǼǻǼǺǶȍ ȝȞȜȠȖȐ ǻǮȄǶǼǻǮǹȊǻǼǷ ȝȜșȖȠȖȘȖ;

 ǻȎȤȖȜțȎșȪțȎȭ ȟȖȟȠȓȚȎ ȐțȓȦțȓȑȜ ȜȏȓȟȝȓȥȓțȖȭ ȘȎȥȓȟȠȐȎ(EQA) ȐȒȜȣțȜȐșȓțțȎȭ ȝȓȞȓȟȚȜȠȞȓțțȩȚ ESG Ȗ 
ȚȓȔȒȡțȎȞȜȒțȩȚ QA;

 ǺǼǲǳǹȊ ǵǮǶǻȀǳǾǳǿǼǰǮǻǻȉȃ ǹǶȄ, ȐțȡȠȞȓțțȭȭ (ȟȠȡȒȓțȠȩ Ȗ ȟȜȠȞȡȒțȖȘȖ), ȐțȓȦțȭȭ (ȜȏȧȓȟȠȐȜ, 
ȞȎȏȜȠȜȒȎȠȓșȖ, ȞȜȒȖȠȓșȖ, ...) ȟȞȎȐțȖȐȎȓȠȟȭ ȟ ȠȞȡȒȜȐȩȚ ȚȖȞȜȚ

 ǼȏȡȥȓțȖȓ Ȗ ȖȟȟșȓȒȜȐȎțȖȭ Ȗ ȟȜȤȖȎșȪțȜȓ ȐȜȕȒȓȗȟȠȐȖȓ ȝȞȜȠȖȐ ȜȏȡȥȓțȖȭ Ȗ ȟȜȐȚȓȟȠțȜȑȜ ȟȜȕȒȎțȖȭ 
ȜȏȧȓȟȠȐȎ Ȗ ȐșȖȭțȖȭ țȎ țȓȑȜ;

 ǲȓȚȜȑȞȎȢȖȥȓȟȘȜȓ șȖȒȓȞȟȠȐȜ ȝȞȜȠȖȐ țȜȐȜȑȜ ȑȜȟȡȒȎȞȟȠȐȓțțȜȑȜ ȡȝȞȎȐșȓțȖȭ ȟ ȑȓțȓȞȎșȪțȩȚ 
ȞȡȘȜȐȜȒȖȠȓșȓȚ;

 ǾȎȐțȩȓ ȐȜȕȚȜȔțȜȟȠȖ ȜȟțȜȐȎțțȩȓ țȎ ȠȎșȎțȠȓ ȝȞȜȠȖȐ ȐȩȏȜȞȘȖ ȕȎ ȐȩȟȜȘȖȗ ȡȞȜȐȓțȪ
 ǽȜȒȘȞȓȝșȓțțȩȓ ȜȏȧȖȚȖ ȤȓțțȜȟȠȭȚȖ Ȗ ȡȏȓȔȒȓțȖȭȚȖ ȝȞȜȠȖȐ ȞȓȗȠȖțȑȎ Ȗ ȖȚȚȖȑȞȎțȠȜȐ:

 ȖțȒȖȐȖȒȡȎșȪțȜȓ ȞȎȕȐȖȠȖȓ ȝȞȜȠȖȐ ȠȞȡȒȜȟȝȜȟȜȏțȜȑȜ ȑȞȎȔȒȎțȖțȎ;
 ȘșȬȥȓȐȎȭ ȞȜșȪ Ȑ ȥȓșȜȐȓȥȓȟȘȜȚ, ȟȜȤȖȎșȪțȜȚ Ȗ ȫȘȜțȜȚȖȥȓȟȘȜȚ ȞȎȕȐȖȠȖȖ ȥȓȞȓȕ ȖțțȜȐȎȤȖȖ
 ǿȜȕȒȎțȖȓ Ȗ ȜȏȚȓț ȕțȎțȖȭȚȖ ȝȞȜȠȖȐ țȜȐȩȣ ȖȟȟșȓȒȜȐȎțȖȗ Ȗ ȜȠȘȞȩȠȜȑȜ ȒȜȟȠȡȝȎ.

Ministerial communiqués 



ǯȡȒȡȧȓȓ ǰǼ Ȑ ǳȐȞȜȝȓ:

 “ǰ țȎȟȠȜȭȧȓȓ ȐȞȓȚȭ ȫȠȎ ȝȜșȖȠȖȘȎ Ȗ ȖțȟȠȞȡȚȓțȠȩ ȚȜȑȡȠ țȓ 
ȝȞȓȒȟȠȎȐșȭȠȪ ȟȜȏȜȗ șȡȥȦȖȗ ȜȠȐȓȠ țȎ ȐȜȝȞȜȟ:« ǱȜȠȜȐȩ șȖ Țȩ Ș 
ȏȡȒȡȧȓȚȡ? » ЭȠȎ ȟȖȠȡȎȤȖȭ ȟȜȕȒȎȓȠ ȢȡțȒȎȚȓțȠȎșȪțȜȓ 
ȝȓȞȓȜȟȚȩȟșȓțȖȓ ȠȜȑȜ, ȘȎȘ ȜȏșȎȟȠȖ ǳȐȞȜȝȓȗȟȘȜȑȜ ǰǼ ȚȜȑȡȠ 
ȞȎȕȐȖȐȎȠȪȟȭ. ǲșȭ ȫȠȜȑȜ Țȩ ȚȜȑșȖ ȏȩ ȜȝȖȞȎȠȪȟȭ țȎ 
ȝȜșȜȔȖȠȓșȪțȩȗ ȜȝȩȠ Ȗ ȒȜȟȠȖȔȓțȖȭ țȎȟȠȜȭȧȓȑȜ ȐȞȓȚȓțȖ “.

 “ǲșȭ ȫȠȜȑȜ, ȜȒțȎȘȜ, țȡȔțȜ țȜȐȜȓ ȐȖȒȓțȖȓ, țȓ ȝȞȜȟȠȜ 
ȠȓȣțȖȥȓȟȘȜȓ ȞȓȑȡșȖȞȜȐȎțȖȓ.”

 “(...) ȖțȢȜȞȚȖȞȜȐȎȠȪ Ȝ ȝȞȖțȭȠȖȖ ȞȓȦȓțȖȗ Ȗ ȝȞȎȘȠȖȥȓȟȘȖȣ 
ȒȓȗȟȠȐȖȭȣ, ȘȜȜȞȒȖțȖȞȜȐȎțțȩȣ ȖșȖ ȖțȒȖȐȖȒȡȎșȪțȩȣ, Ȓșȭ 
ȞȓȦȓțȖȭ, ȝȞȓȔȒȓ ȐȟȓȑȜ, țȜȐȩȣ ȐȜȕțȖȘȎȬȧȖȣ țȎȤȖȜțȎșȪțȩȣ 
ȝȞȜȏșȓȚ, Ȏ ȕȎȠȓȚ Ȗ ǳȐȞȜȝȓȗȟȘȖȣ ȟșȜȔțȜȟȠȓȗ

 “ǰȎȔțȜ ȝȞȖȕțȎȠȪ, ȥȠȜ Ȝȏȧȓȓ ȝȞȜȟȠȞȎțȟȠȐȜ Ȓșȭ ȐȩȟȦȓȑȜ 
ȜȏȞȎȕȜȐȎțȖȭ Ȑ ǳȐȞȜȝȓ ȚȜȔȓȠ ȝȞȜȒȜșȔȎȠȪ ȟȡȧȓȟȠȐȜȐȎȠȪ Ȗ 
ȖȑȞȎȠȪ ȝȜȕȖȠȖȐțȡȬ ȞȜșȪ Ȑ ȏȡȒȡȧȓȚ, ȒȎȔȓ ȓȟșȖ ȝȞȜȤȓȟȟ 
ǳȐȞȜȝȓȗȟȘȜȗ ȖțȠȓȑȞȎȤȖȖ ȚȜȔȓȠ ȏȩȠȪ ȕȎȟȠȜȝȜȞȓț ȖșȖ Ȕȓ 
ȠȎȘȖȚ Ȕȓ ȜȏȞȎȕȜȚ ȜȠȚȓțȓț.”
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ǿȎȚȩȓ ȟșȜȔțȩȓ ȞȓȘȜȚȓțȒȎȤȖȖ:

 ǯȜșȓȓ ȠȧȎȠȓșȪțȜ ȖȕȡȥȖȠȪ ȐșȖȭțȖȓ ȞȎȕșȖȥțȩȣ ȝȜșȖȠȖȘ Ȗ 
ȖțȟȠȞȡȚȓțȠȜȐ ȢȖțȎțȟȖȞȜȐȎțȖȭ țȎ ȏȜșȓȓ 
ȟȠȞȡȘȠȡȞȖȞȜȐȎțțȩȗ ȝȜȒȣȜȒ Ȑ ȟȏȜȞȓ ȒȎțțȩȣ Ȗ ȐȜȐșȓȥȓțȖȖ 
ȟȓȘȠȜȞȎ ǰǼ, Ȗ ȞȎȟȟȚȜȠȞȓțȖȖ ȞȓȑȖȜțȎșȪțȜȑȜ țȓȞȎȐȓțȟȠȐȎ.

 ǿȜȒȓȗȟȠȐȜȐȎȠȪ Ȗ ȐȜȕțȎȑȞȎȔȒȎȠȪ ȣȜȞȜȦȓȓ ȝȞȓȝȜȒȎȐȎțȖȓ, Ȑ 
ȠȜȚ ȥȖȟșȓ ȕȎ ȟȥȓȠ țȎȒșȓȔȎȧȓȗ ȝȜșȖȠȖȘȖ ȢȖțȎțȟȖȞȜȐȎțȖȭ 
Ȗ ȟȠȖȚȡșȖȞȜȐȎțȖȭ.

 ǲȎșȪțȓȗȦȎȭ ȖȒȓțȠȖȢȖȘȎȤȖȭ ȖȟȟșȓȒȜȐȎțȖȗ Ȗ 
ȝȜȠȞȓȏțȜȟȠȓȗ țȓȝȞȓȒȟȠȎȐșȓțțȩȣ ȑȞȡȝȝ Ȑ ǰǼ Ȓșȭ 
ȜȏȓȟȝȓȥȓțȖȭ ȏȜșȓȓ ȫȢȢȓȘȠȖȐțȩȣ ȚȓȞ ȝȜȒȒȓȞȔȘȖ.

 ǿȠȞȎțȩ Ȗ ǰȁǵȩ ȒȜșȔțȩ ȖȚȓȠȪ ȟȠȞȎȠȓȑȖȖ ȖțȠȓȞțȎșȖȕȎȤȖȖ, 

ȜȟțȜȐȎțțȩȓ țȎ ȒȜȘȎȕȎȠȓșȪțȜȚ ȖȟȟșȓȒȜȐȎțȖȖ 
 ǰȟȓ ȟȠȡȒȓțȠȩ ǳǽǰǼ ȒȜșȔțȩ ȝȜșȪȕȜȐȎȠȪȟȭ ȠȓȚȖ Ȕȓ 

ȝȞȖȐȖșȓȑȖȭȚȖ, ȥȠȜ Ȗ ȟȠȡȒȓțȠȩ ǳǿ Ȑ Ȥȓșȭȣ ȖțȠȓȞțȎșȖȕȎȤȖȖ
 ǻȓȜȏȣȜȒȖȚȩ ȥȓȠȘȎȭ ȝȜșȖȠȖȘȎ Ȗ ȚȓȣȎțȖȕȚȩ Ȓșȭ ȝȜȒȒȓȞȔȘȖ Ȗ 

ȝȞȜȒȐȖȔȓțȖȭ țȓȕȎȐȖȟȖȚȜȟȠȖ, ȚȓȔȒȖȟȤȖȝșȖțȎȞțȜȟȠȖ Ȗ 
ȒȜȟȠȖȔȓțȖȭ  ȝȓȞȓțȜȟȖȚȩȣ ȘȜȚȝȓȠȓțȤȖȗ
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ǿȎȚȩȓ ȟșȜȔțȩȓ ȞȓȘȜȚȓțȒȎȤȖȖ:

 ǾȎȕȞȎȏȜȠȎȠȪ țȎȤȖȜțȎșȪțȩȓ Ȗ ȚȓȔȒȡțȎȞȜȒțȩȓ 
ȟȞȎȐțȖȠȓșȪțȩȓ ȟȖȟȠȓȚȩ ȒȎțțȩȣ.

 ǿȜȕȒȎȠȪ ȫȢȢȓȘȠȖȐțȩȓ ȚȓȣȎțȖȕȚȩ Ȓșȭ ȖȕȡȥȓțȖȭ Ȗ 
ȜȤȓțȘȖ ȐȜȕȒȓȗȟȠȐȖȭ ȐțȡȠȞȓțțȓȗ ȒȓȭȠȓșȪțȜȟȠȖ Ȗ 
ȞȎȏȜȠȩ Ȑ ȟȐȭȕȖ ȟ ȐțȓȦțȖȚȖ ȢȎȘȠȜȞȎȚȖ, Ȓșȭ 
ȝȜȒȒȓȞȔȘȖ ȒȜȟȠȖȔȓțȖȭ ȖțȟȠȖȠȡȤȖȜțȎșȪțȜȗ ȚȖȟȟȖȖ.

 ǶȕȡȥȖȠȪ ȒȎșȪțȓȗȦȖȓ ȟȐȭȕȖ ȚȓȔȒȡ ȖȟȟșȓȒȜȐȎțȖȭȚȖ Ȗ 
ȞȎȕȞȎȏȜȠȘȜȗ ȝȜșȖȠȖȘȖ țȎ ȖțȟȠȖȠȡȤȖȜțȎșȪțȜȚ, 
țȎȤȖȜțȎșȪțȜȚ Ȗ ȓȐȞȜȝȓȗȟȘȜȚ ȡȞȜȐțȭȣ.

 ǶȕȡȥȖȠȪ ȜȟȡȧȓȟȠȐȖȚȜȟȠȪ ǸȜțȐȓțȤȖȖ Ȝ ȑșȜȏȎșȪțȜȚ 
ȝȞȖȕțȎțȖȖ (ȟȚ. ǹȖȟȟȎȏȜțȟȘȡȬ ȘȜțȐȓțȤȖȬ Ȗ 
ȌǻǳǿǸǼ).
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ǿȎȚȩȓ ȟșȜȔțȩȓ ȞȓȘȜȚȓțȒȎȤȖȖ:

• ǽȓȞȓȟȚȜȠȞȓȠȪ ȜȟțȜȐțȩȓ ȤȓșȖ ǯȜșȜțȟȘȜȑȜ 
ȝȞȜȤȓȟȟȎ

• ǯȜșȪȦȓ ȚȓȔȟȠȞȎțȜȐȩȣ ȝȞȜȓȘȠȜȐ Ȑ ȜȏșȎȟȠȖ 
(ȟȜȐȓȞȦȓțȟȠȐȜȐȎțȖȭ) ȝȞȓȝȜȒȎȐȎțȖȭ Ȗ 
ȜȏȡȥȓțȖȭ, Ȏ ȠȎȘȔȓ ȝȓȞȓȐȜȒȎ ȟȠȖȝȓțȒȖȗ Ȑ 
ȝȜșȖȠȖȘȡ Ȗ ȝȞȎȘȠȖȘȡ.

• ǾȎȕȞȎȏȜȠȎȠȪ ȝȜȘȎȕȎȠȓșȖ Ȓșȭ ȒȓȚȜțȟȠȞȎȤȖȖ 
ȠȞȓȠȪȓȗ ȚȖȟȟȖȖ Ȗ ȡȟȠȜȗȥȖȐȜȟȠȖ.

• ǾȎȕȞȎȏȜȠȎȠȪ ȟȠȞȎȠȓȑȖȖ Ȗ ȒȎțțȩȓ Ȓșȭ 
ȡșȡȥȦȓțȖȭ ȟȜȤȖȎșȪțȜȑȜ ȖȕȚȓȞȓțȖȭ Ȗ ȜȏȡȥȓțȖȭ 
țȎ ȝȞȜȠȭȔȓțȖȖ Ȑȟȓȗ ȔȖȕțȖ.

ǯȡȒȡȧȓȓ ȜȏȓȟȝȓȥȓțȖȭ ȘȎȥȓȟȠȐȎ Ȑ ȐȩȟȦȓȚ ȜȏȞȎȕȜȐȎțȖȖ II Ș țȜȐȜȚȡ ȐȖȒȓțȖȬ Ȗ ȚȖȟȟȖȖ



How does the world look like now?

 Globalisation vs protectionism

 Automation (computers & robots)

 Ageing

 Climate change & hunger

 Financial (bank) crisis (bis) vs protectionism

 Global economic & political competition & (war) tensions

 Migration

 Individualisation & one-parent families

 Knowledge society: new high-education jobs

 Creative sharing economy & small societies

90

ǳǽǰǼ
 ǸȎȘ ȜȏȧȓȟȠȐȓțțȎȭ ȟșȡȔȏȎ
 ǰȘșȬȥȎȓȠ Ȑ ȟȓȏȭ ȘȜșșȓȘȠȖȐȖȕȚ
 ǽȞȓȝȜȒȎȐȎȠȓșȓ-ȤȓțȠȞȖȞȜȐȎț
 ǵțȎțȖȭ Ȗ țȎȐȩȘȖ
 ǲȓȚȜȘȞȎȠȖȭ

 ǺȜȒȓșȪ ȕȎȖțȠȓȞȓȟȜȐȎțțȩȣ ȟȠȜȞȜț
 ǮȘȎȒȓȚȖȥȓȟȘȎȭ ȟȐȜȏȜȒȎ
 ǻȎȤȖȜțȎșȪțȩȗ Ȑ ȝȞȓȒȓșȎȣ ǯȜșȜțȪȖ
 ǸȞȖȠȖȥȓȟȘȜȓ ȑȞȎȔȒȎțȟȠȐȜ
 ȁȟȠȜȗȥȖȐȜȟȠȪ
 ǰțȖȚȎțȖȓ țȎ ȝȞȜȤȓȟȟ
 ǸȎȥȓȟȠȐȜ

ǿȆǮ
 ǸȎȘ ȥȎȟȠțȩȗ ȝȞȜȒȡȘȠ

 ǶțȒȖȐȖȒȡȎșȖȕȚ
 ǿȠȡȒȓțȠȜȤȓțȠȞȖȞȜȐȎț

 ǸȜȚȝȓȠȓțȤȖȖ
 ǵȎȘȜț ȒȔȡțȑșȓȗ ... ȟ 

ȢȖțȎțȟȜȐȜȗ ȝȜȚȜȧȪȬ
 ǺȜȒȓșȪ ȡȝȞȎȐșȓțȖȭ
 ǾȎȏȜȠȎ ȝȜ ȘȜțȠȞȎȘȠȡ

 ǱȜȟȡȒȎȞȟȠȐȜ Ȑ ȞȎȚȘȎȣ 
ȢȓȒȓȞȎșȖȕȚȎ

 ǽȞȓȒȝȞȖțȖȚȎȠȓșȪȟȘȜȓ 
șȖȒȓȞȟȠȐȜ

 ǰȩȝȡȟȘțȖȘȖ
 ǻȎȤȓșȓțțȜȟȠȪ țȎ ȞȓȕȡșȪȠȎȠ

 ǸȜșȖȥȓȟȠȐȜ
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ȝȞȓȒțȎȕțȎȥȓțțȩȓ ǾǼ

ǾǼ țȜȐȩȓ ȟȠȡȒȓțȠȩ ȝȞȜȑȞȎȚȚȎ ȜȏȡȥȓțȖȭ ȒȜȟȠȖȑțȡȠȩȓ ǾǼ

ȚȖȟȟȖȭ ȟȠȞȎȠȓȑȖȭ & ȡȟȠȎțȜȐȘȎ ȞȓȕȡșȪȠȎȠȩ

ȖȟȝȜșȪȕȜȐȎțȖȓ                                                        
ȟȠȎțȒȎȞȠȜȐ Ȗ 
ȖțȒȖȘȎȠȜȞȜȐ

ǽȜȒ ȐșȖȭțȖȓȚ ȢȎȕȩ

ȞȎȕȐȖȠȖȭ

ǰȘșȎȒ ǾȓȕȡșȪȠȎȠȝȞȜȤȓȟȟȩ

ǰțȡȠȞȓțțȓȓ ȜȏȓȟȝȓȥȓțȖȓ ȘȎȥȓȟȠȐȎ(QA)

ȠȞȎțȟȢȜȞȚȎȤȖȭ = ȒȜȏȎȐșȓțțȎȭ ȤȓțțȜȟȠȪ

ȚȓȠȜȒȜșȜȑȖȭ

ȖțȟȠȞȡȚȓțȠ
ȖțȟȠȞȡȚȓțȠ ȖțȟȠȞȡȚȓțȠ ȖțȟȠȞȡȚȓțȠ ȖțȟȠȞȡȚȓțȠ

ǼȟțȜȐȜȝȜșȎȑȎȬȧȖȓ ȝȞȖțȤȖȝȩ

ǼȟțȜȐȜȝȜșȎȑȎȬȧȖȓ (ȟȘȞȩȠȩȓ) ȝȞȖțȤȖȝȩ

ǰșȖȭțȖȓ țȎ ȢȎȕȩ ȞȎȕȐȖȠȖȭ
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9 Ȗȕ 10 
ȜȞȑȎțȖȕȎȤȖȭȚ 

țȓ ȡȒȎȓȠȟȭ 
ȐȩȝȜșțȖȠȪ 
ȟȠȞȎȠȓȑȖȬ!



 “Ǻȩ ȑȜȠȜȐȖȚ ȏȡȒȡȧȖȣ șȖȒȓȞȜȐ.”
 “Ǻȩ ȞȎȟȠȖȚ Ȑȓȥțȩȣ ȟȠȡȒȓțȠȜȐ.”
 “Ǻȩ ȟȠȞȓȚȖȚȟȭ ȜȘȎȕȩȐȎȠȪ ȑșȜȏȎșȪțȜȓ ȐșȖȭțȖȓ, 

ȜȘȎȕȩȐȎȭ ȡȟșȡȑȖ ȚȓȟȠțȜȚȡ ȟȜȜȏȧȓȟȠȐȡ.”

ȁțȖȐȓȞȟȖȠȓȠ ǯȎȢȢȎșȜ,  $314,000 ȒȜșșȎȞȜȐȎȭ țȜȐȎȭ ȚȎȞȘȓȠȖțȜȑȐȎȭ
ȘȎȚȝȎțȖȭ «Ȓșȭ ȟȜȕȒȎțȖȭ ȜȠșȖȥȖȠȓșȪțȜȗ, țȓȜȠȞȎȕȖȚȜȗ Ȗ ȎȘȠȡȎșȪțȜȗ 
ȝȜȕȖȤȖȖ Ȑ ȡȚȎȣ țȎȦȖȣ ȕȎȖțȠȓȞȓȟȜȐȎțțȩȣ ȟȠȜȞȜț Ȑ ȡțȖȐȓȞȟȖȠȓȠȎȣ Ȗ 

ȘșȬȥȓȐȩȣ ȜȏȧȓȟȠȐȓțțȩȣ ȜȞȑȎțȖȕȎȤȭȣ» ȁțȖȐȓȞȟȖȠȓȠ ǿȖȒțȓȗ
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ǱȫșȜȝ (2015) ȜȏțȎȞȡȔȖș, ȥȠȜ ȏȜșȪȦȓ 50% ȐȖȒȓțȖȭ 
ȖșȖ ȚȖȟȟȖȖ ȐȡȕȎ ȖȚȓȬȠ ȝȜȞȎȕȖȠȓșȪțȜȓ ȟȣȜȒȟȠȐȜ, 
țȓȕȎȐȖȟȖȚȜ ȜȠ ȓȑȜ ȞȎȕȚȓȞȎ Ȗ ȠȜȑȜ, 
ȑȜȟȡȒȎȞȟȠȐȓțțȩȗ Ȝț ȖșȖ ȥȎȟȠțȩȗ, ȟȠȎȠȡȟȎ ȑȞȎțȠȎ 
ȖșȖ ȞȓșȖȑȖȜȕțȜȗ ȝȞȖțȎȒșȓȔțȜȟȠȖ, ȖșȖ ȠȜȑȜ, 
ȘȜȚȚȓȞȥȓȟȘȖȗ Ȝț ȖșȖ țȓȘȜȚȚȓȞȥȓȟȘȖȗ.

ǼțȖ ȚȜȑȡȠ ȠȜȥțȜ ȝȞȓȒȟȠȎȐșȭȠȪ ȦȖȞȜȘȖȓ ȐȕȑșȭȒȩ Ȗ 
ȡȟȠȞȓȚșȓțȖȭ ȞȡȘȜȐȜȒȖȠȓșȓȗ Ȗ Ȗȣ ȖțȟȠȖȠȡȠȜȐ, Ȗ 
ȜțȖ, ȐȓȞȜȭȠțȜ, ȞȎȕșȖȥȎȬȠ Ȑȡȕȩ ȜȠ ȝȞȓȒȝȞȖȭȠȖȗ, 
ȝȞȓȒȜȟȠȎȐșȭȬȧȖȣ  ȢȖțȎțȟȜȐȩȓ ȡȟșȡȑȖ Ȗ 
ȞȜȕțȖȥțȩȣ ȘȜȚȝȎțȖȗ ...

ǻǼ ǼǻǶ ǽǾǳǲǼǿȀǮǰǹȍȌȀ ǺǮǹǼ 
ǾǳǸǼǺǳǻǲǮȄǶǷ ǲǹȍ ǻǮǿȀǼȍȇǶȃ Ƕ 
ǽǼȀǳǻȄǶǮǹȊǻȉȃ ǿȀȁǲǳǻȀǼǰ (Ȗ ȝȓȞȟȜțȎșȎ).93
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ǾȓȘȜȚȚȓțȒȎȤȖȖ ǱȫșȜȝȎ:

 ȁȟȠȎțȜȐȖȠȓ ȥȓȠȘȡȬ Ȗ ȒȖȢȢȓȞȓțȤȖȞȜȐȎțțȡȬ ȤȓșȪ, 

ȜȠȐȓȠȖȐ țȎ ȐȜȝȞȜȟȩ: «ǽȜȥȓȚȡ Țȩ ȟȡȧȓȟȠȐȡȓȚ?» Ƕ 
«КȎȘȡȬ ȤȓțțȜȟȠȪ Țȩ ȝȞȓȒȜȟȠȎȐșȭȓȚ ȚȖȞȡ?».

 ǽȜȟȠȞȜȗȠȓ ȏȞȓțȒ, ȞȎȟȟȘȎȕȩȐȎȭ ȚȖȞȡ, ȥȠȜ ȠȎȘȜȓ Ȑȡȕ Ȗ 
ȥȠȜ Ȝț ȏȡȒȓȠ ȝȞȓȒȜȟȠȎȐșȭȠȪ. (ȟȚ. ȚȖȟȟȖȬ)

 ǽȜȒȒȓȞȔȖȠȓ ȖțȒȖȐȖȒȡȎșȪțȜȟȠȪ ȟ ȐȜȐșȓȥȓțțȜȗ 
ȘȡșȪȠȡȞȜȗ, Ȑ ȝȓȞȐȡȬ ȜȥȓȞȓȒȪ, ȐȘșȬȥȎȭ ȜȝȩȠ ȟȠȡȒȓțȠȜȐ, 
ȘȜȠȜȞȩȗ ȒȜșȔȓț ȝȜȒȒȓȞȔȖȐȎȠȪ ȤȓșȪ Ȗ ȏȞȓțȒ ȐȡȕȎ. 

ǱȫșȜȝ (2015)

www.gallup.com/businessjournal/184538/hard-differentiate-one-higher-

brand.aspx 94
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ǻȜȐȜȓ ȐȖȒȓțȖȓ, ȚȖȟȟȖȭ & (ȟȠȞȎȠȓȑȖȥȓȟȘȎȭ) ȝȜșȖȠȖȘȎ ȐȡȕȎ
• ȀȞȎȒȖȤȖȜțțȜ :

 ǼȏȞȎȕȜȐȎțȖȓ : 

 ǶȟȟșȓȒȜȐȎțȖȓ : 

 ǿȜȤȖȎșȪțȩȓ ȡȟșȡȑȖ / ȐșȖȭțȖȓ ȟȜȜȏȧȓȟȠȐȎ: 



ǻȎȦ ȚȖȞ:
 ȐȕȎȖȚȜȟȐȭȕȎț țȎ ȚȓȔȒȡțȎȞȜȒțȜȚ, ȡțȖȐȓȞȟȎșȪțȜȚ, 

ȑșȜȏȎșȪțȜȚ ȡȞȜȐțȓ 
 ȒȎȓȠ țȓȘȜțȠȞȜșȖȞȡȓȚȜȓ ȡȐȓșȖȥȓțȖȓ ȕțȎțȖȗ
 ȤȖȢȞȜȐȜȗ Ȗ ȖțȢȜȞȚȎȤȖȜțțȩȗ
 ȚȡșȪȠȖȤȓțȠȞȖȞȜȐȎț
 ȏȜșȪȦȎȭ ȞȎȕțȖȤȎ ȚȓȔȒȡ ȏȜȑȎȠȩȚȖ Ȗ ȏȓȒțȩȚȖ
 ȞȎȟȝȞȜȟȠȞȎțȭȓȠ ȫȘȜțȜȚȖȥȓȟȘȡȬ țȎȝȞȭȔȓțțȜȟȠȪ, 

ȐȩȕȐȎȐȦȡȬ ȚȖȑȞȎȤȖȬ Ȗ ȞȖȟȘ ȐȜȗț
 ȠȓȞȝȖȠ ȖȕȚȓțȓțȖȓ ȘșȖȚȎȠȎ
 ȠȓȞȝȖȠ ȒȓȚȜȑȞȎȢȖȥȓȟȘȜȓ ȖȕȚȓțȓțȖȓ
 ȚȡșȪȠȖ (ȘȡșȪȠȡȞțȩȗ Ȗ ȞȓșȖȑȖȜȕțȩȗ)
 ȖȚȓȓȠ ȚȡșȪȠȖ (ȢȖșȜȟȜȢȟȘȖȓ) ȐȓȞȡ Ȗ ȤȓțțȜȟȠȖ

ǰ
ǵ
Ǯ
Ƕ
Ǻ
Ǽ
ǿ
ǰ
ȍ
ǵ
Ǯ
ǻ
Ǽ
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ǻȜȐȜȓ ȐȖȒȓțȖȓ, ȚȖȟȟȖȭ & (ȟȠȞȎȠȓȑȖȥȓȟȘȎȭ) ȝȜșȖȠȖȘȎ ȐȡȕȎ
• ȀȞȎȒȖȤȖȜțțȜ :

 ǼȏȞȎȕȜȐȎțȖȓ : 

ȡȦșȜ Ȑ ȑșȜȏȎșȪțȜȚ ȚȎȟȦȠȎȏȓ ȟ țȜȐȩȚ ȎȘȤȓțȠȜȚ țȎ ȑșȜȏȎșȪțȩȓ
ȘȜȚȝȓȠȓțȤȖȖ, ȝȜȒȣȜȒȭȧȖȓ Ȓșȭ ȑșȜȏȎșȪțȜȑȜ ȜȏȧȓȟȠȐȎ ȕțȎțȖȗ 21 ȐȓȘȎ
 ǶȟȟșȓȒȜȐȎțȖȓ : 

ȏȜșȓȓ ȑșȜȏȎșȪțȜ ȥȓȚ ȘȜȑȒȎ-șȖȏȜ, ȏșȎȑȜȒȎȞȭ ȞȓȗȠȖțȑȡ țȜȐȜȑȜ 
ȘȜțȠȖțȡȡȚȎ ȜȠ ȢȡțȒȎȚȓțȠȎșȪțȜȑȜ Ș ȝȞȖȘșȎȒțȜȚȡ ȝȜȒȣȜȒȡ Ȓșȭ 
ȞȓȦȓțȖȭ ȑșȜȏȎșȪțȩȣ ȕȎȒȎȥ Ȗ ȖțțȜȐȎȤȖȗ
 ǿȜȤȖȎșȪțȩȓ ȡȟșȡȑȖ / ȐșȖȭțȖȓ ȟȜȜȏȧȓȟȠȐȎ: 

ȜȠ ȞȓȑȖȜțȎșȪțȜȑȜ ȒȜ ȑșȜȏȎșȪțȜȑȜ ȜȏȧȓȟȠȐȎ
• ǻȜȐȜȓ ȐȖȒȓțȖȓ & ȚȖȟȟȖȭ?

 ǰȁǵ ȘȎȘ ȜȠȘȞȩȠȜȓ & ȑșȜȏȎșȪțȜȓ ȫȘȜ-ȟȜȜȏȧȓȟȠȐȜ, ȟȜȕȒȎțțȜȓ 
ȟȜȐȚȓȟȠțȜ ȟȜ ȐȟȓȚȖ ȕȎȖțȠȓȞȓȟȜȐȎțțȩȚȖ ȟȠȜȞȜțȎȚȖ, 
ȝȜȒȘȞȓȝșȓțțȩȚȖ ȘȡșȪȠȡȞȜȗ ȘȎȥȓȟȠȐȎ
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ȋȘȜșȜȑȖȥȓȟȘȖȗ ȡțȖȐȓȞȟȖȠȓȠ ȘȎȘ ȐȜȕȚȜȔțȎȭ ȡȠȜȝȖȭ (R. Barnett):

(ȫȘȜȟȖȟȠȓȚȎ = ȎȟȝȓȘȠȩ ȚȖȞȎ, ȘȜȠȜȞȩȓ ȜȏșȎȒȎȬȠ ȟȐȜȏȜȒțȜȗ ȟȐȭȕȪȬ)

“ǰ 21ȐȓȘȓ ȫȠȖ ȫȘȜȟȖȟȠȓȚȩ țȓ țȎȣȜȒȭȠȟȭ ȕȎ ȝȞȓȒȓșȎȚȖ ȡțȖȐȓȞȟȖȠȓȠȎ, Ȏ 
ȟȘȜȞȓȓ, ȜțȖ Ȗ ȡțȖȐȓȞȟȖȠȓȠ ȝȓȞȓȝșȓȠȎȬȠȟȭ ȒȞȡȑ ȟ ȒȞȡȑȜȚ. ǯșȎȑȜȒȎȞȭ ȫȠȜȗ 
ȐȕȎȖȚȜȟȐȭȕȖ ȫȠȖ ȫȘȜȟȖȟȠȓȚȩ ȟȠȎșȖ «ȑșȡȏȜȘȜȗ ȫȘȜșȜȑȖȓȗ» 
ȡțȖȐȓȞȟȖȠȓȠȎ».(ȟȠȞ. 9)
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ȁțȖȐȓȞȟȖȠȓȠ ǸȡșȪȠȡȞȎ

ǼȏȡȥȓțȖȓ

ȟȞȓȒȎ 
ȜȏȡȥȓțȖȭ

ǿȜȤȖȎșȪțȩȓ
ȖțȟȠȖȠȡȠȩ

ȅȓșȜȐȓȥȓȟȘȎȭ 
ȜȏȨȓȘȠȖȐțȜȟȠȪ

ȋȘȜțȜȚȖȘȎ

ȋȘȜșȜȑȖȭ 
ȕțȎțȖȗ



ȋȘȜșȜȑȖȥȓȟȘȖȗ ȡțȖȐȓȞȟȖȠȓȠ ȘȎȘ ȐȜȕȚȜȔțȎȭ ȡȠȜȝȖȭ (R. 

Barnett):

(ȫȘȜȟȖȟȠȓȚȎ = ȎȟȝȓȘȠȩ ȚȖȞȎ, ȘȜȠȜȞȩȓ ȜȏșȎȒȎȬȠ ȟȐȜȏȜȒțȜȗ ȟȐȭȕȪȬ)

“ǰ 21 ȐȓȘȓ ȫȠȖ ȫȘȜȟȖȟȠȓȚȩ țȓ țȎȣȜȒȭȠȟȭ ȕȎ ȝȞȓȒȓșȎȚȖ ȡțȖȐȓȞȟȖȠȓȠȎ, Ȏ 
ȟȘȜȞȓȓ, ȜțȖ Ȗ ȡțȖȐȓȞȟȖȠȓȠ ȝȓȞȓȝșȓȠȎȬȠȟȭ ȒȞȡȑ ȟ ȒȞȡȑȜȚ. ǯșȎȑȜȒȎȞȭ ȫȠȜȗ 
ȐȕȎȖȚȜȟȐȭȕȖ ȫȠȖ ȫȘȜȟȖȟȠȓȚȩ ȟȠȎșȖ «ȑșȡȏȜȘȜȗ ȫȘȜșȜȑȖȓȗ» ȡțȖȐȓȞȟȖȠȓȠȎ».(ȟȠȞ. 

9)
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The ecological university as feasible utopia (R. Barnett):

(eco-system = aspects of the world that possess a loose coherence)

“In the 21st century, these ecosystems do not stand outside the university, 

but rather, they and the university flow into each other. Through this

interconnectedness, these ecosystems have come to constitute a ‘deep

ecology’ of the university.” (p. 9)
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ȋȘȜșȜȑȖȥȓȟȘȖȗ ȡțȖȐȓȞȟȖȠȓȠ ȫȠȜ…
 ǮȘȠȖȐțȎȭ ȕȎȖțȠȓȞȓȟȜȐȎțțȜȟȠȪ: «ǿȠȞȓȚȖȠȓȟȪ ȐȜȝșȜȠȖȠȪ Ȑ 

ȔȖȕțȪ ȟȐȜȬ ȕȎȏȜȠȡ Ȝ ȚȖȞȓ».
 ǶȕȡȥȓțȖȓ: «ǰȟȓȑȒȎ ȝȞȜȒȜșȔȎȗȠȓ ȖȕȡȥȎȠȪ ȐȜȕȚȜȔțȜȟȠȖ Ȓșȭ 

ȞȓȎșȖȕȎȤȖȖ ȝȜȠȓțȤȖȎșȎ ȡțȖȐȓȞȟȖȠȓȠȎ Ȑ ȚȖȞȓ».
 ǯșȎȑȜȝȜșȡȥȖȓ: «ǿȠȞȓȚȖȠȓȟȪ ȝȜȟȠȜȭțțȜ ȝȜȐȩȦȎȠȪ 

ȏșȎȑȜȝȜșȡȥȖȓ Ȑ ȚȖȞȓ».
 ȋȝȖȟȠȓȚȜșȜȑȖȥȓȟȘȎȭ ȜȠȘȞȩȠȜȟȠȪ: «ǽȞȜȒȜșȔȎȗȠȓ 

ȜȠȘȞȩȐȎȠȪ Ȓșȭ ȟȓȏȭ țȜȐȩȓ ȖȒȓȖ, țȜȐȩȓ ȟȝȜȟȜȏȩ 
ȕȎȞȜȔȒȓțȖȭ ȚȖȞȎ Ȗ ȡȞȎȐțȜȐȓȦȖȐȎțȖȭ ȟȠȞȡȘȠȡȞ».

 ǰȜȐșȓȥȓțțȜȟȠȪ: «ǵȎțȖȚȎȗȠȓȟȪ ȐȟȓȚ, ȟ ȥȓȚ ȖșȖ ȟ ȘȓȚ 
ȟȠȎșȘȖȐȎȓȠȓȟȪ».

 ǰȜȜȏȞȎȔȓțȖȓ: «ǾȎȕȐȖȐȎȗȠȓ Ȗ ȖȟȝȜșȪȕȡȗȠȓ ȠȐȜȞȥȓȟȘȖȓ 
ȟȝȜȟȜȏțȜȟȠȖ țȎ Ȑȟȓȣ ȡȞȜȐțȭȣ ȡțȖȐȓȞȟȖȠȓȠȎ».

 ǯȓȟȟȠȞȎȦȖȓ: «ǲȓȞȔȖȠȓȟȪ Ȑ ȡțȖȐȓȞȟȖȠȓȠȓ ȘȎȘ Ȑ 
ȝȞȜȟȠȞȎțȟȠȐȓ ȘȞȖȠȖȥȓȟȘȜȑȜ Ȗ ȜȠȘȞȩȠȜȑȜ ȒȖȎșȜȑȎ».



ȋȘȜșȜȑȖȥȓȟȘȖȗ ȡțȖȐȓȞȟȖȠȓȠ ȘȎȘ ȐȜȕȚȜȔțȎȭ ȡȠȜȝȖȭ              
(R. Barnett):

ǾȎȕȐȖȠȖȓ ȟȠȡȒȓțȠȎ ȘȎȘ ȑȞȎȔȒȎțȖțȎ ȚȖȞȎ (ȐȩȣȜȒȭȧȓȑȜ ȒȎșȓȘȜ ȕȎ 
ȝȞȓȒȓșȩ ȚȖȞȎ ȞȎȏȜȠȩ Ȗ ȝȞȓȒȝȞȖțȖȚȎȠȓșȪȟȠȐȎ) ȟȠȞ. 109

ǯȡȒȡȧȓȓ ȜȏȓȟȝȓȥȓțȖȭ ȘȎȥȓȟȠȐȎ Ȑ ȐȩȟȦȓȚ ȜȏȞȎȕȜȐȎțȖȖ II Ș țȜȐȜȚȡ ȐȖȒȓțȖȬ Ȗ ȚȖȟȟȖȖ

ǿȠȡȒȓțȠ

ǿȞȓȒȎ 
ȜȏȡȥȓțȖȭ

ǸȡșȪȠȡȞȎ
(ȝȜ ȐȟȓȚȡ
ǺȖȞȡ)

ǿȜȤȖȎșȪțȩȓ 
ȖțȟȠȖȠȡȠȩ
(ȚȖȞ)

ǮȘȠȖȐțȜȓ 
ȐȕȎȖȚȜȒȓȗȟȠȐȖȓ 
ȟȜ ȕțȎțȖȭȚȖ



ǯȡȒȡȧȓȓ ȜȏȓȟȝȓȥȓțȖȭ ȘȎȥȓȟȠȐȎ Ȑ ȐȩȟȦȓȚ ȜȏȞȎȕȜȐȎțȖȖ II Ș țȜȐȜȚȡ ȐȖȒȓțȖȬ Ȗ ȚȖȟȟȖȖ



ǻȎȥțȖȠȓ ȟ ȐȜȝȞȜȟȎ “ǽǼȅǳǺȁ ?”

ǵȎȠȓȚ ȟȝȞȜȟȖȠȓ “ǸǮǸ ?”

ǰ ȘȜțȤȓ “ȅȀǼ ?”

Simon Sinek (2009)

103

ǯȡȒȡȧȓȓ ȜȏȓȟȝȓȥȓțȖȭ ȘȎȥȓȟȠȐȎ Ȑ ȐȩȟȦȓȚ ȜȏȞȎȕȜȐȎțȖȖ II Ș țȜȐȜȚȡ ȐȖȒȓțȖȬ Ȗ ȚȖȟȟȖȖ



ǽȜȥȓȚȡ Țȩ Ȑ (ȐȩȟȦȓȚ) ȜȏȞȎȕȜȐȎțȖȖ?
ǽȜȥȓȚȡ Țȩ ȣȜȠȖȚ ȘȎȥȓȟȠȐȓțțȜȑȜ 

ȜȏȞȎȕȜȐȎțȖȭ?
ǵȎȥȓȚ țȡȔțȎ șȡȥȦȎȭ ȔȖȕțȪ?
ǽȜȥȓȚȡ Țȩ ȣȜȠȖȚ șȡȥȦȓȑȜ ȜȏȧȓȟȠȐȎ?
ǵȎȥȓȚ țȎȚ țȡȔȓț șȡȥȦȖȗ ȚȖȞ?
ǽȜȥȓȚȡ Țȩ ȟȡȧȓȟȠȐȡȓȚ? ǸȎȘȡȬ ȤȓțțȜȟȠȪ 

Țȩ ȝȞȓȒȜȟȠȎȐșȭȓȚ Ȓșȭ ȔȖȕțȖ Ȑ ȚȖȞȓ?10

4

ǯȡȒȡȧȓȓ ȜȏȓȟȝȓȥȓțȖȭ ȘȎȥȓȟȠȐȎ Ȑ ȐȩȟȦȓȚ ȜȏȞȎȕȜȐȎțȖȖ II Ș țȜȐȜȚȡ ȐȖȒȓțȖȬ Ȗ ȚȖȟȟȖȖ



ǽȜȥȓȚȡ Țȩ Ȑ (ȐȩȟȦȓȚ) ȜȏȞȎȕȜȐȎțȖȖ?
ǽȜȥȓȚȡ Țȩ ȣȜȠȖȚ ȘȎȥȓȟȠȐȓțțȜȑȜ 

ȜȏȞȎȕȜȐȎțȖȭ?
ǵȎȥȓȚ țȡȔțȎ șȡȥȦȎȭ ȔȖȕțȪ?
ǽȜȥȓȚȡ Țȩ ȣȜȠȖȚ șȡȥȦȓȑȜ ȜȏȧȓȟȠȐȎ?
ǵȎȥȓȚ țȎȚ țȡȔȓț șȡȥȦȖȗ ȚȖȞ?
ǽȜȥȓȚȡ Țȩ ȟȡȧȓȟȠȐȡȓȚ? ǸȎȘȡȬ 

ȤȓțțȜȟȠȪ Țȩ ȝȞȓȒȜȟȠȎȐșȭȓȚ Ȓșȭ ȔȖȕțȖ Ȑ 
ȚȖȞȓ? 10

5

ǯȡȒȡȧȓȓ ȜȏȓȟȝȓȥȓțȖȭ ȘȎȥȓȟȠȐȎ Ȑ ȐȩȟȦȓȚ ȜȏȞȎȕȜȐȎțȖȖ II Ș țȜȐȜȚȡ ȐȖȒȓțȖȬ Ȗ ȚȖȟȟȖȖ



Why are we in (higher) education?

Why do we want a qualitative

education?

Why do want a better life?

Why do we want a better society?

Why do we need a better world?

Why do we exist? What is the added

value we provide to life on the world?10

6
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Why are we in (higher) education?

Why do we want a qualitative

education?

Why do want a better life?

Why do we want a better society?

Why do we need a better world?

Why do we exist? What is the added

value we provide to life on the world?10

7

ǯȡȒȡȧȓȓ ȜȏȓȟȝȓȥȓțȖȭ ȘȎȥȓȟȠȐȎ Ȑ ȐȩȟȦȓȚ ȜȏȞȎȕȜȐȎțȖȖ II Ș țȜȐȜȚȡ ȐȖȒȓțȖȬ Ȗ ȚȖȟȟȖȖ



Why are we in (higher) education?

Why do we want a qualitative

education?

Why do want a better life?

Why do we want a better society?

Why do we need a better world?

Why do we exist? What is the

https://www.edx.org/course/existential-well-being-counseling-person-kuleuvenx-ewbcx#! 

10

8

ǯȡȒȡȧȓȓ ȜȏȓȟȝȓȥȓțȖȭ ȘȎȥȓȟȠȐȎ Ȑ ȐȩȟȦȓȚ ȜȏȞȎȕȜȐȎțȖȖ II Ș țȜȐȜȚȡ ȐȖȒȓțȖȬ Ȗ ȚȖȟȟȖȖ

https://www.edx.org/course/existential-well-being-counseling-person-kuleuvenx-ewbcx
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ǹȬȟȪȓț ǯȜșșȎȓȞȠ

International QA expert

BFUG

7 March 2016

Amsterdam

ǯȡȒȡȧȓȓ QA

ȅȎȟȠȪ 2
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ǹȬȟȪȓț ǯȜșșȎȓȞȠ
ǻȓȕȎȐȖȟȖȚȩȗ ȚȓȔȒȡțȎȞȜȒțȩȗ QA ȫȘȟȝȓȞȠ

ǽȞȖȑșȎȦȓțțȩȗ ȝȞȜȢȓȟȟȜȞ| ȥșȓț ȝȞȎȐșȓțȖȭ QAAs

IQAA ǿȓȚȖțȎȞ Ȝ QA
6 ǮȝȞȓșȭ 2018

ǮȟȠȎțȎ | ǸȎȕȎȣȟȠȎț



 ǳȞȓȐȎț 2015 communiqué :                                    II. 
ǼȏȭȕȎȠȓșȪȟȠȐȎ (ȝȜȟșȓȒțȖȓ…)

 “ȥȠȜȏȩ țȎȦȖ ȐȩȟȦȖȓ ȡȥȓȏțȩȓ 
ȕȎȐȓȒȓțȖȭ ȚȜȑșȖ ȖȟȝȜșȪȕȜȐȎȠȪ 
ȝȜȒȣȜȒȭȧȓȓ ȕȎȞȓȑȖȟȠȞȖȞȜȐȎțțȜȓ Ȑ 
EQAR ȎȑȓțȠȟȠȐȜ Ȓșȭ ȝȞȜȤȓȟȟȎ 
ȐțȓȦțȓȑȜ ȜȏȓȟȝȓȥȓțȖȭ ȘȎȥȓȟȠȐȎ, 
ȟȜȏșȬȒȎȭ țȎȤȖȜțȎșȪțȩȓ 
ȚȓȣȎțȖȕȚȩ ȝȞȖțȭȠȖȭ ȞȓȦȓțȖȗ ȝȜ 
ȞȓȕȡșȪȠȎȠȎȚ ȜȏȓȟȝȓȥȓțȖȭ 
ȘȎȥȓȟȠȐȎ»..”

ǯȡȒȡȧȓȓ ȜȏȓȟȝȓȥȓțȖȭ ȘȎȥȓȟȠȐȎ Ȑ ȐȩȟȦȓȚ ȜȏȞȎȕȜȐȎțȖȖ II ȚȓȔȒȡțȎȞȜȒțȜȓ ȖȕȚȓȞȓțȖȓ QA



ǶțȒȖȘȎȠȜȞ ȝȜȘȎȕȎȠȓșȓȗ n°6: ȡȞȜȐȓțȪ ȜȠȘȞȩȠȜȟȠȖ 
ȝȓȞȓȟȓȥȓțȖȭ ȑȞȎțȖȤ QA ȟ ȝȜȚȜȧȪȬ 

ȕȎȞȓȑȖȟȠȞȖȞȜȐȎțțȩȣ Ȑ EQAR QAA

ǼȠȥȓȠ Ȝ ȞȓȎșȖȕȎȤȖȖ 2015, ȞȖȟ. 3.7, ȟȠȞ. 96
ǶȟȠȜȥțȖȘ BFUG ȜȝȞȜȟțȖȘ

ǯȡȒȡȧȓȓ ȜȏȓȟȝȓȥȓțȖȭ ȘȎȥȓȟȠȐȎ Ȑ ȐȩȟȦȓȚ ȜȏȞȎȕȜȐȎțȖȖ II ȚȓȔȒȡțȎȞȜȒțȜȓ ȖȕȚȓȞȓțȖȓ QA



RIQAA ȝȞȜȓȘȠ (2014)

ȂȖțȎșȪțȩȗ ȜȠȥȓȠ ȟȠȞ. 9

ǯȡȒȡȧȓȓ ȜȏȓȟȝȓȥȓțȖȭ ȘȎȥȓȟȠȐȎ Ȑ ȐȩȟȦȓȚ ȜȏȞȎȕȜȐȎțȖȖ II ȚȓȔȒȡțȎȞȜȒțȜȓ ȖȕȚȓȞȓțȖȓ QA



ǯȡȒȡȧȓȓ ȜȏȓȟȝȓȥȓțȖȭ ȘȎȥȓȟȠȐȎ Ȑ ȐȩȟȦȓȚ ȜȏȞȎȕȜȐȎțȖȖ II ȚȓȔȒȡțȎȞȜȒțȜȓ ȖȕȚȓȞȓțȖȓ QA

RIQAA ȝȞȜȓȘȠ (2014)

Final report p. 9

ǸșȬȥȓȐȩȓ ȜȟțȜȐȎțȖȭ Ȓșȭ ȠȞȎțȟȑȞȎțȖȥțȜȑȜ QA Ȑ 
ȜȏșȎȟȠȖ ǳȐȞȜȝȓȗȟȘȜȑȜ ǰȩȟȦȓȑȜ ȜȏȞȎȕȜȐȎțȖȭ



ǯȡȒȡȧȓȓ ȜȏȓȟȝȓȥȓțȖȭ ȘȎȥȓȟȠȐȎ Ȑ ȐȩȟȦȓȚ ȜȏȞȎȕȜȐȎțȖȖ II ȚȓȔȒȡțȎȞȜȒțȜȓ ȖȕȚȓȞȓțȖȓ QA

RIQAA project (2014)

Final report p. 9

A. ȁȥȎȟȠȖȓ Ȑ ȠȞȎțȟȑȞȎțȖȥțȜȚ QA
ǰ ȥȓȚ ȕȎȘșȬȥȎȓȠȟȭ ȜȏȜȟțȜȐȎțȖȓ ȡȥȎȟȠȖȭ Ȑ ȠȞȎțȟȑȞȎțȖȥțȜȚ QA?

КȎȘȜȓ ȎȑȓțȠȟȠȐȜ QA ȝȜȒȣȜȒȖȠ Ȓșȭ ȫȠȜȑȜ ȘȜțȘȞȓȠțȜȑȜ ȟșȡȥȎȭ?
КȎȘȜȐȎ ȝȞȓȒȝȖȟȩȐȎȬȧȎȭ ȕȎȘȜțȜȒȎȠȓșȪțȎȭ ȏȎȕȎ?
КȎȘȖȓ ȓȧȓ ȎȟȝȓȘȠȩ țȓȜȏȣȜȒȖȚȜ ȡȥȖȠȩȐȎȠȪ ȕȎȞȎțȓȓ?
ǿȜȜȏȧȎșȜ șȖ ȡȥȞȓȔȒȓțȖȓ Ȝ ȟȐȜȓȚ ȞȓȦȓțȖȖ ȝȞȜȗȠȖ ȠȞȎțȟȑȞȎțȖȥțȩȗ 
QA ȟȜȜȠȐȓȠȟȠȐȡȬȧȖȚ ȕȎȖțȠȓȞȓȟȜȐȎțțȩȚ ȟȠȜȞȜțȎȚ?

B. ǽȞȜȐȓȒȓțȖȓ ȠȞȎțȟȑȞȎțȖȥțȜȑȜ QA
ǯȡȒȓȠ șȖ QAA ȖȕȚȓțȭȠȪ ȟȐȜȖ ȝȞȜȤȓȒȡȞȩ Ȗȕ-ȕȎ ȠȞȎțȟȑȞȎțȖȥțȩȣ 
ȝȜȟȠȎțȜȐșȓțȖȗ?
КȎȘȖȓ ȝȜȒȑȜȠȜȐȖȠȓșȪțȩȓ ȚȓȠȜȒȩ ȝȜȒȒȓȞȔȖȐȎȬȠ ȡȟȝȓȦțȩȗ 
ȠȞȎțȟȑȞȎțȖȥțȩȗ ȘȜțȠȞȜșȪ ȘȎȥȓȟȠȐȎ?
КȎȘ ȐȩȏȖȞȎȬȠȟȭ Ȗ ȜȏȡȥȎȬȠȟȭ ȫȘȟȝȓȞȠȩ ȐțȓȦțȓȗ ȑȞȡȝȝȩ ȘȜșșȓȑȎȚȖ?
ǲȜȟȠȎȠȜȥțȜ șȖ ȭȟțȩ ȝȞȎȘȠȖȥȓȟȘȖȓ ȜȟȜȏȓțțȜȟȠȖ ȝȞȜȐȓȒȓțȖȭ 
ȠȞȎțȟȑȞȎțȖȥțȜȑȜ ȘȜțȠȞȜșȭ ȘȎȥȓȟȠȐȎ Ȓșȭ ȜȏȓȖȣ ȟȠȜȞȜț?

C. ǾȎȟȟȚȜȠȞȓțȖȓ ȞȓȕȡșȪȠȎȠȜȐ ȠȞȎțȟȑȞȎțȖȥțȜȑȜ QA
ǳȟșȖ ȝȞȖȚȓțȖȚȜ, ȘȎȘȜȐ ȢȜȞȚȎșȪțȩȗ ȝȞȜȤȓȟȟ ȝȞȖȕțȎțȖȭ 
ȠȞȎțȟȑȞȎțȖȥțȜȑȜ ȞȓȦȓțȖȭ QA?

КȎȘȜȐȩ ȔȎșȜȏȩ, ȜȏȞȎȧȓțȖȭ Ȗ ȝȜȟșȓȒȡȬȧȖȓ ȝȞȜȤȓȟȟȩ?

ǸșȬȥȓȐȩȓ ȜȟțȜȐȎțȖȭ Ȓșȭ ȠȞȎțȟȑȞȎțȖȥțȜȑȜ QA Ȑ 
ȜȏșȎȟȠȖ ǳȐȞȜȝȓȗȟȘȜȑȜ ǰȩȟȦȓȑȜ ȜȏȞȎȕȜȐȎțȖȭ



 ǳȞȓȐȎț 2015 : ȜȒȜȏȞȓțȖȓ “ǳȐȞȜȝȓȗȟȘȜȑȜ 
ȝȜȒȣȜȒȎ QA ǿȜȐȚȓȟȠțȩȣ ȝȞȜȑȞȎȚȚ” :
 ǶȟȝȜșȪȕȜȐȎțȖȓ Ȗ ȖțȠȓȞȝȞȓȠȎȤȖȭ ESG Ȓșȭ 

ȝȞȜȐȓȞȘȖ ȟȜȐȚȓȟȠțȜȗ ȝȞȜȑȞȎȚȚȩ 
ȝȜȟȞȓȒȟȠȐȜȚ ȓȒȖțȜȑȜ ȎȡȒȖȠȎ ..

 ǿ ȝȜȚȜȧȪȬ (ȚȓȔȒȡțȎȞȜȒțȜȗ) 
ȘȜȚȖȟȟȖȖ…

 ǸȜȜȞȒȖțȖȞȜȐȎțȜ ȕȎȞȓȑȖȟȠȞȖȞȜȐȎțțȩȚ Ȑ 
EQAR QAA.

 ǻȜ ȓȧȓ ȚțȜȑȜȓ ȒȜșȔțȜ ȏȩȠȪ ȟȒȓșȎțȜ:

 ǻȎȤȖȜțȎșȪțȎȭ ȟȠȞȡȘȠȡȞȎ, 
ȕȎȘȜțȜȒȎȠȓșȪȟȠȐȜ Ȗ ȘȜȚȝȓȠȓțȤȖȭ;

 ǽȞȜȒȐȖȔȓțȖȓ & ȖțȢȜȞȚȎȤȖȭ : EQAR PLA

 ȃȜȞȜȦȖȓ ȝȞȎȘȠȖȘȖ
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 ɇɟɤɨɬɨɪɵɟ ВɍɁɵ ɢɥɢ ɬɨɥɶɤɨ ɜ ɨɩɪɟɞɟɥɟɧɧɵɯ ɭɫɥɨɜɢɹɯ
 ɉɪɨɞɨɥɠɢɬɟɥɶɧɵɟ ɨɛɫɭɠɞɟɧɢɹ
 ɇɟ ɦɨɠɟɬ ɛɵɬɶ ɢɫɩɨɥɶɡɨɜɚɧɨ ɞɥɹ ɭɞɨɜɥɟɬɜɨɪɟɧɢɹ ɧɚɰɢɨɧɚɥɶɧɵɯ ɬɪɟɛɨɜɚɧɢɣ QA

 Вɫɟ ВɍɁɵ ɦɨɝɭɬ ɢɫɩɨɥɶɡɨɜɚɬɶ 
Еɜɪɨɩɟɣɫɤɢɣ ɩɨɞɯɨɞ ɞɥɹ 
ɭɞɨɜɥɟɬɜɨɪɟɧɢɹ ɧɚɰɢɨɧɚɥɶɧɵɯ 
ɬɪɟɛɨɜɚɧɢɣ QA

 ɉɪɢɡɧɚɧɢɟ ɟɞɢɧɨɣ ɩɪɨɰɟɞɭɪɵ 
ɜɧɟɲɧɟɝɨ QA ɞɥɹ ɩɪɨɝɪɚɦɦ

 ВɍɁɵ ɢɫɩɨɥɶɡɭɸɬ ɫɨɛɫɬɜɟɧɧɭɸ 
ɚɤɤɪɟɞɢɬɚɰɢɸ

ɂɫɩɨɥɶɡɨɜɚɧɢɟ 
Еɜɪɨɩɟɣɫɤɨɝɨ ɩɨɞɯɨɞɚ ɜ QA

ɞɥɹ ɫɨɜɦɟɫɬɧɵɯ ɩɪɨɝɪɚɦɦ
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ǶȕȚȓȞȓțȖȭ ȘȎȥȓȟȠȐȎ Ȗ QA

ǱǹǼǯǮǹȊǻǼǳ ǼǯȇǳǿȀǰǼ

ǸȜȚȝȓȠȓțȤȖȖ 21 ȐȓȘȎ
ǶȟȟșȓȒȜȐȎțȖȭ Ȗ ȖțțȜȐȎȤȖȖ

ȁȟșȡȑȖ ȜȏȧȓȟȠȐȡ

ȐȘșȎȒ ȝȞȜȤȓȟȟȩ ȞȓȕȡșȪȠȎȠ

QA (ȟȖȟȠȓȚȎ ȡȝȞȎȐșȓțȖȭ) 

ȚȖȟȟȖȭ/ȐȐȜȒ
ǾǼ ȒȜȟȠ.ǾǼ/Ȟȓȕȡ

șȪȠȎȠȩ

ǺȓȠȜȒȜșȜȑȖȭ
ǶțȟȠȞȡȚȓțȠȩ Ȗ ȚȓȣȎțȖȕȚȩ

ǼȟțȜȐȜȝȜșȎȑȎȬȧȖȓ ȝȞȖțȤȖȝȩ
ǼȟțȜȐȜȝȜșȎȑȎȬȧȖȓ ȤȓțțȜȟȠȖ

Ǹ ȁ ǹ Ȋ Ȁ ȁ Ǿ Ǯ Ș Ǯ ȅ ǳ ǿ Ȁ ǰ Ǯ

ǸǮȅǳǿȀǰǼ

ȟȠȡȒȓțȠ

ȝȞȓȝȜȒȎȐ
ȎȠȓșȪ

ȟȞȓȒȎ 
ȜȏȡȥȓțȖȭ

IQF

NQF
ǰȘșȎȒ 

ǾǼ

NQF

IQF

ȒȜȟȠ.Ǿ
Ǽ
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ǻȡȔțȩ țȜȐȩȓ ǰǼ Ȗ QA 

 ǰȖȒȓțȖȓ, ȚȖȟȟȖȭ Ȗ ȟȠȞȎȠȓȑȖȭ ȖȚȓȬȠ ȐȎȔțȜȓ ȕțȎȥȓțȖȓ Ȓșȭ ȘȎȥȓȟȠȐȎ (ȫȢȢȓȘȠȖȐțȜȟȠȪ)

 ǰȖȒȓțȖȓ Ȗ ȚȖȟȟȖȭ ȒȜșȔțȩ ȜȠȐȓȥȎȠȪ țȎ ȐȜȝȞȜȟ Ȝ ȟȡȧȓȟȠȐȜȐȎțȖȖ ȜȞȑȎțȖȕȎȤȖȖ = 
ȒȜȏȎȐșȓțțȜȗ ȤȓțțȜȟȠȖ Ȓșȭ ȚȖȞȎ Ȗ ȏȡȒȡȧȓȑȜ

 ǰȖȒȓțȖȓ Ȗ ȚȖȟȟȖȭ ȒȜșȔțȩ ȏȩȠȪ ȟȖȟȠȓȚȎȠȖȥȓȟȘȖ ȞȎȕȞȎȏȜȠȎțȩ ȟ ȡȥȓȠȜȚ 
ȘȜțȠȓȘȟȠȡȎșȪțȜȑȜ ȟȡȧȓȟȠȐȜȐȎțȖȭ, ȘȡșȪȠȡȞȩ Ȗ ȏȡȒȡȧȓȑȜ ȜȞȑȎțȖȕȎȤȖȖ

 ǰȖȒȓțȖȓ Ȗ ȚȖȟȟȖȭ ȒȜșȔțȩ ȒȎȐȎȠȪ țȎȝȞȎȐșȓțȖȓ Ȗ ȤȓșȖ Ȗ, ȠȎȘȖȚ ȜȏȞȎȕȜȚ, ȐȒȜȣțȜȐșȭȠȪ 
Ȗ ȚȜȠȖȐȖȞȜȐȎȠȪ

 ǰȖȒȓțȖȓ Ȗ ȚȖȟȟȖȭ ȒȜșȔțȩ ȏȩȠȪ ȞȎȕȞȎȏȜȠȎțȩ ȟ ȕȎȖțȠȓȞȓȟȜȐȎțțȩȚȖ ȟȠȜȞȜțȎȚȖ, 
ȜȞȖȓțȠȖȞȜȐȎțțȩȚȖ țȎ ȏȡȒȡȧȓȓ, ȘȎȘ ȐțȡȠȞȓțțȖȚȖ, ȠȎȘ Ȗ ȐțȓȦțȖȚȖ

 SWOT-ȎțȎșȖȕ ȜȥȓțȪ ȝȜșȓȕȓț Ȓșȭ ȞȎȕȞȎȏȜȠȘȖ ȘȜțȤȓȝȤȖȖ / ȚȖȟȟȖȖ Ȗ ȟȠȞȎȠȓȑȖȖ

 QA țȓ ȒȜșȔțȜ ȜȑȞȎțȖȥȖȐȎȠȪȟȭ ȖțȟȠȞȡȚȓțȠȜȚ ȘȜțȠȞȜșȭ ȞȓȎșȖȕȎȤȖȖ ȟȠȞȎȠȓȑȖȖ

 ǺȜțȖȠȜȞȖțȑ ȫȠȜȗ ȞȓȎșȖȕȎȤȖȖ ȭȐșȭȓȠȟȭ șȖȦȪ ȜȒțȖȚ Ȗȕ ȎȟȝȓȘȠȜȐ TQM

 ǿȜȟȞȓȒȜȠȜȥȓțțȜȟȠȪ țȎ ȘȎȥȓȟȠȐȓ Ȗ țȓȝȞȓȞȩȐțȜȚ ȡșȡȥȦȓțȖȖ

 ȜȏȞȎȕȜȐȎțȖȭ, ȖȟȟșȓȒȜȐȎțȖȗ Ȗ ȟȜȜȏȧȓȟȠȐȎ

 ȟȜȕȒȎȐȎȓȚȩȚȖ Ȑ ȟȜȐȚȓȟȠțȜȗ ȠȐȜȞȥȓȟȘȜȗ ȟȖțȓȞȑȖȖ

 ȝȜȐȩȦȓțȖȭ ȤȓțțȜȟȠȖ ȟȠȡȒȓțȠȎ / ȝȓȞȟȜțȎșȎ / ǰǼ/ ȚȓȟȠțȜȑȜ ȞȓȑȖȜțȎ / țȎȤȖȖ ȟ 
ȑșȜȏȎșȪțȜȗ ȝȓȞȟȝȓȘȠȖȐȜȗ.

ǯȡȒȡȧȓȓ ȜȏȓȟȝȓȥȓțȖȭ ȘȎȥȓȟȠȐȎ Ȑ ȐȩȟȦȓȚ ȜȏȞȎȕȜȐȎțȖȖ II ǻȜȐȜȓ QA: ǱȜȠȜȐȩ șȖ Țȩ?



ǻȜȐȩȓ ȜȏȟȠȜȭȠȓșȪȟȠȐȎ QA

 ǰȡȕȩ ȟ țȜȐȩȚȖ ȚȖȟȟȖȭȚȖ Ȗ ȐȖȒȓțȖȭȚȖ Ȑ ȑșȜȏȎșȖȕȖȞȜȐȎțțȜȚ
ȜȏȧȓȟȠȐȓ 

 ǯȜșȪȦȓȓ (ȕȎȟșȡȔȓțțȜȓ) ȒȜȐȓȞȖȓ ȟȞȓȒȖ Ȑȟȓȣ ȕȎȖțȠȓȞȓȟȜȐȎțțȩȣ 
ȟȠȜȞȜț, țȎȥȖțȎȭ ȟ țȓȑȜ ȟȎȚȜȑȜ Ȗ ȓȑȜ ȝȜșȖȠȖȘȖ Ȗ ȐȩȏȜȞȎ ȘȎȘ Ȑ 
IQA, ȠȎȘ Ȗ Ȑ EQA

 ǻȎșȖȥȖȓ ȏȜșȓȓ ȡțȖȐȓȞȟȎșȪțȩȣ ȟȠȎțȒȎȞȠȜȐ- ȫȠȜ ȟȡȧȓȟȠȐȓțțȩȗ 
ȝȜȘȎȕȎȠȓșȪ: ȝȜȒȣȜȒ (ȖȟȣȜȒțȩȓ ȝȎȞȎȚȓȠȞȩ) țȎ ȜȟțȜȐȓ ȞȖȟȘȎ Ȗ 
ȟȜȏȟȠȐȓțțȩȓ (ȟȠȞȎȠȓȑȖȥȓȟȘȖȓ) ȝȜȘȎȕȎȠȓșȖ ȝȞȜȠȖȐ 
ȏȬȞȜȘȞȎȠȖȥȓȟȘȖȣ ȢȜȞȚȎșȪțȜȟȠȓȗ

 ȁȐȓșȖȥȓțȖȓ ȝȞȜȢȓȟȟȖȜțȎșȪțȜȑȜ ȡȥȎȟȠȖȭ / ȘȜțȠȞȜșȭ, Ȏ ȠȎȘȔȓ 
ȟȡȏȨȓȘȠțȩȣ ȫȘȟȝȓȞȠȜȐ Ȗ ȫȘȟȝȓȞȠȜȐ ȝȜ ȜȏȓȟȝȓȥȓțȖȬ ȘȎȥȓȟȠȐȎ

 ǿ ȞȎȟȠȡȧȓȗ ȖțȠȓȞțȎȤȖȜțȎșȖȕȎȤȖȓȗ (QA): ȐȩȏȜȞ ȐȡȕȎ, ȓȒȖțȎȭ 
ȜȤȓțȘȎ ȟȜȐȚȓȟȠțȩȣ ȝȞȜȑȞȎȚȚ, ȚȓȔȒȡțȎȞȜȒțȩȓ QAA, 
ȚȓȔȒȡțȎȞȜȒțȜȓ ȝȞȖȕțȎțȖȓ ȝȜȟȞȓȒȟȠȐȜȚ ȓȒȖțȜȑȜ ȎȡȒȖȠȎ

 ǽȞȖȕțȎțȖȓ ȘȡșȪȠȡȞȩ ȘȎȥȓȟȠȐȎ: ȟȡȧȓȟȠȐȡȬȧȖȓ Ȗ ȔȓșȎȓȚȩȓ, 
ȜȏȧȖȓ ȤȓțțȜȟȠȖ

120
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ǻȜȐȜȓ QA Ȑ țȜȐȜȚ ǰǼ: ȑȜȠȜȐȩ șȖ Țȩ?
 ǿȜȜȠȐȓȠȟȠȐȜȐȎȠȪ ESG (2015)? ǯȩȠȪ ȟȠȡȒȓțȠȜȤȓțȠȞȖȞȜȐȎțțȩȚȖ?
 ȅȠȜȏȩ ȟȠȡȒȓțȠȩ ȒȜȟȠȖȑȎșȖ ȝȓȞȓțȜȟȖȚȩȣ ȘȜȚȝȓȠȓțȤȖȗ 21 ȐȓȘȎ?
 ǽȓȞȓȣȜȒȖȠȪ ȜȠ ȝȞȜȑȞȎȚȚțȜȑȜ Ș ȖțȟȠȖȠȡȤȖȜțȎșȪțȜȚȡ ȡȞȜȐțȬ?
 ǶȟȝȜșȪȕȜȐȎȠȪ ȝȓȞȓȟȚȜȠȞȓțțȩȗ ESG Ȓșȭ ȟȜȕȒȎțȖȭ ȘȡșȪȠȡȞȩ ȘȎȥȓȟȠȐȎ ȟȜ 

ȐȟȓȚȖ ȕȎȖțȠȓȞȓȟȜȐȎțțȩȚȖ ȟȠȜȞȜțȎȚȖ Ȑ ȞȎȚȘȎȣ ȟȜȐȚȓȟȠțȜȗ 
ȘȡșȪȠȡȞȩ Ȗ ȝȞȎȘȠȖȘȖ?

 ǼȝȞȓȒȓșȭȠȪ ȘȞȖȠȖȥȓȟȘȖȓ ȚȜȚȓțȠȩ Ȑ ȜȝȩȠȓ ȟȠȡȒȓțȠȜȐ Ȗ ȟȜȕȒȎȐȎȠȪ 
ȏȜșȓȓ ȖțțȜȐȎȤȖȜțțȩȓ ȟȠȞȡȘȠȡȞȩ ȝȜȒȒȓȞȔȘȖ Ȓșȭ ȜȟțȎȧȓțȖȭ ȟȠȡȒȓțȠȜȐ 
țȎȥȎșȪțȩȚ ȘȎȝȖȠȎșȜȚ?

 ȁșȡȥȦȎȠȪ ȟȐȭȕȪ Ȗ ȖțȢȜȞȚȎȤȖȬ ȖȕțȡȠȞȖ Ȗ ȖȕȐțȓ?
 ȁșȡȥȦȎȠȪ ȘȎȥȓȟȠȐȓțțȩȗ Ȗ ȘȜșȖȥȓȟȠȐȓțțȩȗ ȟȏȜȞ ȒȎțțȩȣ?
 ǼȏȞȎȧȎȠȪȟȭ Ș ȚȓȔȒȡțȎȞȜȒțȜȚȡ ȎȟȝȓȘȠȡ ȜȏȞȎȕȜȐȎțȖȭ Ȗ ȘȎȥȓȟȠȐȎ?
 ǰȩȏȖȞȎȠȪ ȚȓȔȒȡțȎȞȜȒțȜȓ QAA Ȓșȭ ȡȟȠȎțȜȐșȓțȖȭ ȟȜȜȠȐȓȠȟȠȐȖȗ ȟ Ȗȣ 

ȚȖȟȟȖȭȚȖ Ȗ ȟȠȞȎȠȓȑȖȭȚȖ?
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ǻȜȐȜȓ QA Ȑ țȜȐȜȚ ǰǼ: ȑȜȠȜȐȩ șȖ Țȩ?
 ǿȜȕȒȎȠȪ țȎȤȖȜțȎșȪțȩȓ ȢȜȞȡȚȩ ȝȜ ȜȏȓȟȝȓȥȓțȖȬ ȘȎȥȓȟȠȐȎ Ȓșȭ 

ȒȖȎșȜȑȜȐ Ȗ ȜȏȧȓțȖȭ?
 ǻȎȗȠȖ ȞȓȦȓțȖȭ Ȓșȭ ȜȠȘȞȩȠȖȭ ȟȖȟȠȓȚ ǰǼ Ȓșȭ ȠȞȎțȟȑȞȎțȖȥțȜȑȜ QA?
 ǿȜȘȞȎȠȖȠȪ ȠȞȓȏȜȐȎțȖȭ ȏȬȞȜȘȞȎȠȖȥȓȟȘȜȑȜ ȘȜțȠȞȜșȭ ȘȎȥȓȟȠȐȎ?
 ǿȜȝȜȟȠȎȐȖȠȪ ȘȎȘ ȐțȡȠȞȓțțȓȓ, ȠȎȘ Ȗ ȐțȓȦțȓȓ QA ȟ țȜȐȩȚ ȐȖȒȓțȖȓȚ Ȗ 

ȚȖȟȟȖȓȗ ȐȡȕȎ Ȑ ȑșȜȏȎșȖȕȖȞȜȐȎțțȜȚ ȜȏȧȓȟȠȐȓ?
 ǾȎȟȟȚȎȠȞȖȐȎȠȪ ȤȓșȖ Ȗ ȢȎȘȠȜȞȩ QA Ȑ  ȏȜșȓȓ ȦȖȞȜȘȖȣ ȝȜțȭȠȖȭȣ, ȠȎȘȖȣ 

ȘȎȘ: ȒȓȚȜȑȞȎȢȖȭ, ȑșȜȏȎșȖȕȎȤȖȭ, ȠȓȣțȜșȜȑȖȭ, ȟȜȤȖȎșȪțȎȭ 
ȜȠȐȓȠȟȠȐȓțțȜȟȠȪ ȐȡȕȎ, țȖȧȓȠȎ, ȘșȖȚȎȠ, ȡȟȠȜȗȥȖȐȜȓ ȞȎȕȐȖȠȖȓ?

 ǿȥȖȠȎȠȪ, ȥȠȜ ȘȎȥȓȟȠȐȜ - ȫȠȜ ȚțȜȑȜȚȓȞțȎȭ ȘȜțȤȓȝȤȖȭ, ȜȝȞȓȒȓșȭȓȚȎȭ 
ȒȞȡȑȖȚȖ ȝȞȜȤȓȟȟȎȚȖ Ȑțȓ QA?

 ǿȜȕȒȎȠȪ ȐȜȕȚȜȔțȜȟȠȖ Ȓșȭ șȡȥȦȓȑȜ ȒȖȎșȜȑȎ ȚȓȔȒȡ ȖȟȟșȓȒȜȐȎțȖȭȚȖ, 
ȝȜșȖȠȖȘȜȗ Ȗ ȝȞȖțȭȠȖȓȚ ȞȓȦȓțȖȗ (ȖȟȝȜșȪȕȡȭ țȜȐȩȗ ESG)?

 ȁȅǶȀȊǿȍ ǻǮ ǻǮȆǶȃ ǼȆǶǯǸǮȃ, ȅȀǼǯȉ ǽǼǿȀǼȍǻǻǼ ǾǮǵǰǶǰǮȀȊǿȍ
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To which segment do you belong after this lecture?

“Ǻȩ țȓ ȚȜȔȓȚ ȞȓȦȖȠȪ țȎȦȖ ȝȞȜȏșȓȚȩ ȟ ȠȓȚ Ȕȓ ȐȖȒȓțȖȓȚ, 
ȟ ȘȜȠȜȞȩȚ Țȩ Ȗȣ ȟȜȕȒȎȐȎșȖ.” ǮșȪȏȓȞȠ ȋȗțȦȠȓȗț
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ǼȥȓțȪ 
ȝȜșȓȕțȩȗ!

ǰȒȜȣțȜȐșȭȓȠ! ȍ 
ȝȞȖȟȜȓȒȖțȬȟȪ 

Ș 
ȟșȓȒȡȬȧȓȚȡ 

ȠȞȓțȖțȑȡ

ǹȡȥȦȓ ȐȜȕȪȚȖ 
ȝȞȜȒȐȖțȡȠȩȗ 

ȘȡȞȟ, Ȝț 
ȐȘșȬȥȎȓȠ Ȑ ȟȓȏȭ 

țȜȥȪ Ȑ ȜȠȓșȓ



Ǹ ȘȎȘȜȚȡ ȐȖȒȡ Ȑȩ ȜȠțȜȟȖȠȓȟȪ ȝȜȟșȓ ȫȠȜȗ șȓȘȤȖȖ?

ǰȜȝȞȜȟȩ Ȗ ȜȠȐȓȠȩ
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ǿǽǮǿǶǯǼ!

ǰȟȓȑȜ țȎȖșȡȥȦȓȑȜ!
ǰȜȝȞȜȟȩ Ȗ ȜȠȐȓȠȩ


